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ABSTRACT:

What is available for Potential Deaf Interpreting Students?
Obtaining a Snapshot of colleges that offer a B.A. or B.S.
in Interpreting Studies

By
Tiffany Anne Green
Masters of Arts in Interpreting Studies Teaching Emphasis
Western Oregon University
April 13, 2017

In this thesis, the history of interpreter education pertaining to the education and
training of Deaf Interpreters will be reviewed and summarized. While some research and
examination of current training programs and curriculum for hearing interpreting students
exists, there is little or no research on the educational or training needs of and opportunities for the deaf students who enroll in a college offering a Bachelor’s degree in interpretation and major in interpreting studies. The goal of this research is to gather information
about existing colleges that offer a degree in interpreting studies by examining the course
offerings required to graduate with a degree in interpreting.

For this study, the information was gathered from colleges identified as offering
an undergraduate degree in Interpreting Studies1 and also accredited by the Commission
on Collegiate Interpreter Education (CCIE), an accreditation board for interpreter education programs that certifies programs meeting the educational standard requirements for
interpreting studies degrees. In addition, Gallaudet University and California State University, Northridge, two universities with long histories of serving individuals who are
Deaf and hard of hearing, were added to the research pool.2 The charts and diagrams in
this study provide a snapshot of current options for deaf students interested in earning a
degree in interpreting studies. The conclusions and results from examining the data and
course offerings show that there are many more possible research avenues, including the
need for additional research on curriculum design and development and research on the
educational needs of interpreting students, especially deaf interpreting students’ needs.

The terminology, Interpreting Studies, is selected to maintain consistency with this paper, even if a college uses a different label for its interpretation program, whether it is Interpretation Studies or Interpreting
Studies. For example, Western Oregon University refers to its ASL interpretation department as Interpreting Studies, rather than Interpretation Studies.
1

Rochester Institute of Technology as well as Western Oregon University were excluded from the study
since both schools followed the quarter system as to limit the number of schools being examined for this
thesis. The exclusion of RIT and WOU has no bearing on the quality of their interpreting programs, other
than an arbitrary decision of the author to limit the data collection pool.
2

CHAPTER 1:
a) INTRODUCTION

Once humanity began to disperse from their ancestral home in Africa, new variations in languages developed, whether modifications in the original tribal language or a
new language outright. These linguistic changes necessitated knowledge of all languages
involved whenever different groups met, thus giving birth to the interpreter. While it is
unknown when and where the first interpreter emerged, the earliest recorded mention of
interpreting/interpreters dates from approximately 3000 BC, when the “Egyptians had a
hieroglyphic signifying ‘interpreter’” (Brief History of Interpreting, 2004). Through the
centuries, interpreting served multiple social, cultural, and political needs, from trade
missions to diplomacy to legal affairs. Over time, interpreting developed from using amateurs who knew two or more languages to highly skilled professionals who were valued
for their expertise. Interpreting itself as a profession also branched out; during the peace
conferences at the end of World War I, “negotiators requested the possibility to also use
other languages and ended up employing the services of consecutive interpreters.” (History of Interpreting, 2008). Consecutive interpreting led to simultaneous interpreting, and
today interpreting is a skilled and respected career.
Interpreting is not limited to spoken languages or hearing people: as sign language
emerged and evolved, so did the need for sign language interpreters. Professional ASL
(American Sign Language) interpreting originated out of a need for both academic and
community interpreters, and has since expanded into areas such as legal, medical, and

theatrical interpreting. Interpreters undergo intensive training in academic programs,
both in two-year and four-year colleges. Once training is completed, interpreters accumulate experience, both through actual work experience and continuing education.
In the past fifty years, as ASL interpreting transitioned from a largely volunteer
activity to a highly paid profession, academics, linguists, and other scholars have explored interpreting. Numerous studies and scholarly articles in various venues have examined the roles and function of interpreters, as performed by hearing interpreters. These
analyses in turn led to further advancement of interpreting, both in theory and in practice.
Recently attention has shifted to focusing on the functionality of Deaf interpreters. (Boudreault, 2005; Kegl, McKinley, & Reynolds, 2005; Ressler, 1999). Within the
last fifteen years, the demand for Deaf interpreters has grown, resulting in an increased
need for Deaf interpreters. (Boudreault, 2005; Cerney, 2004, Cokely, 2005; Kegl,
McKinley, & Reynolds, 2005).

Deaf interpreters are now employed in numerous set-

tings including but not limited to legal, medical, theatrical, and educational settings. As
Forestal (2005) describes, Deaf interpreters “are now almost everywhere in the field of
interpreting with Deaf people and where ASL-English interpreting occurs” (p. 235).
Boudreault (2005) writes that Deaf interpreters are strongly recommended for situations
involving foreign Deaf people whose primary language is not ASL, and Deaf people with
minimal language skills who may not be proficient in either written English or in any
sign language. Additionally, Boudreault (2005) and Forestal (2005) both write that Deaf
interpreters work with Deaf-Blind people.

Many interpreters, regardless of which languages they speak, often have native or
native-like fluency in the languages they use professionally, and many grew up using the
languages they interpret in. But many hearing interpreters did not grow up with ASL as
their native language; instead they learned ASL as a second language after acquiring
English as their primary language. Regardless of when they are first exposed to ASL, the
majority of interpreters often start taking ASL classes as part of their secondary studies or
college courses. While some interpreters may learn ASL as youths, whether as Children
of Deaf Adults (CODAs) or otherwise, most interpreters begin interpreting later in life,
and few are fully immersed in the language (Moody, 2007). Conversely, most Deaf interpreters grew up using ASL, and are fully immersed in ASL and in Deaf culture.

Deaf

Interpreters can absorb and reformulate the interpreted message in a way that is both linguistically and culturally appropriate, rendering the message equivalent to the original
message (Moody, 2007). Some hearing interpreters, learning ASL as a second language,
may not possess sufficient ASL vocabulary or understand the grammatical structure of
ASL to correctly or clearly relay the message, while the Deaf Interpreter will (Boudreault, 2005).
In most situations, Deaf interpreters work in tandem with a hearing interpreter to
ensure “effective communication” for consumers of interpreting services (Boudreault,
2005, p. 326). In a typical Deaf-Hearing team, the hearing interpreter listens to the spoken message and interprets the message to the Deaf interpreter. The Deaf interpreter then
re-conveys the information, rendering the message into the language or communication
system best understood by the Deaf consumer. When the Deaf consumer speaks or responds, the Deaf Interpreter then transmits the message to the hearing interpreter, with

the message being re-interpreted in the same source language as the original speaker of
the spoken message (Boudreault, 2005; Cerney, 2004; Ressler, 1999).
The Deaf interpreter adjusts his interpreting strategies to incorporate the Deaf
consumers’ preferences, including different linguistic features and communicative strategies (Cokely, 2005). Communicative strategies that a Deaf interpreter may use include
gestural systems, writing, drawings, props, international sign language (also called
Gestuno), or foreign sign languages (Boudreault, 2005; Cerney, 2004; Cokely, 2005).
When Deaf and hearing interpreters are teamed together, the Deaf client experiences a
more linguistically and culturally equivalent message (Stratiy, 2005). Researchers have
found that pairing a Deaf interpreter with a Hearing interpreter is a more effective interpreting method (Boudreault, 2005; Forestal, 2005).
The use of Deaf Interpreters is still a new phenomenon in interpreting. Because
the profession is still new, few training opportunities exist for Deaf interpreters (Bienvenu & Colonomos, 1992; Boudreault, 2005; Forestal, 2006). Forestal (2005) conducted
research on Deaf interpreters and found that many did not receive formal training.
Mathers (2006), writing about interpreting in legal settings, noted that if one interpreter
lacked formal training, services to the Deaf client could be jeopardized, especially if the
Deaf interpreter and the Hearing interpreter had not taken any team interpreting courses
or training. In addition, Mathers (2009) also observed that clients who used the services
of an improperly trained Deaf-Hearing team might not have full access to communication.

Currently, some certification policies and standards for Deaf Interpreters exist.
The Registry of Interpreters for the Deaf (RID), as a nationally recognized organization
with a certifying board, designed a certification examination for Deaf interpreters, and
also developed a standard practice paper for the use of Deaf interpreters who possess certification as a Certified Deaf Interpreter (CDI). The standard practice paper and the examination serve to validate and support Deaf interpreters as a viable profession (Boudreault, 2005; Cokely, 2005; Forestal, 2005; "Standard Practice Papers”, 2015).
Until 2014, CDI applicants were required by RID to enroll in two trainings prior
to taking the written examination: one 8-hour training on ethics, and one 8-hour training
on the role and function of a Deaf Interpreter ("Standard Practice Papers”, 2015). RID’s
CDI division has recently modified its certification requirements, as part of an ongoing
process to refine and strengthen professional expectations for CDIs.
Recently, there has been discussion about developing a curriculum designed for
Deaf Interpreters. The Deaf Interpreting Institute was established as part of the National
Consortium of Interpreter Education Centers (NCIEC), focusing on the Deaf Interpreter,
including resources geared toward working with Deaf Interpreters as well as maintaining
a directory of Deaf Interpreters on its website. The Deaf Interpreter Institute has gathered
a task force, comprised of CDIs and interpreter trainers, to create and develop a curriculum for Deaf Interpreters. The task force was created after sending out a national survey
in March 2007 which sought information from Deaf interpreters about their experiences,
including but not limited to educational needs as well as what training they believed Deaf
interpreters needed. While this paper will not review all of the findings from the March

2007 survey, several key points from the Deaf Interpreter Institute website about formal
interpreter education will be highlighted:
1. Only 16% of all Deaf Interpreters indicated that they completed an interpreter
education program.
2. 50% of the respondents who possess certification in interpreting studies stated
that they are interested in an in-depth program (1-2 years in length).
3. 27% of all respondents stated that they needed general interpreter education.
(Professional Education-Deaf Interpreter Institute," n.d.)
These results from March 2007 show that while only 16% of respondents completed an interpreter education program, there is more interest in taking additional coursework, including in-depth training. As a result of the survey, the task force has created
and shared some of its work online where the committee developed a set of domains and
competencies relevant to Deaf Interpreters in the following areas in six different modules:
Deaf Interpreters: Past, Present, and Future; Consumer Assessment; Applied Ethics; Theory and Practice; Diversity within the Deaf Community; and Deaf and Hearing Interpreting Teams ("Module Overview-Deaf Interpreter Institute," n.d.).
While the Deaf Interpreter Institute has developed modules, these modules are not
designed as part of a B.A. program, but as an adult learning program. As an example, the
Road to Deaf Interpreting Program is described as an 18-month program, which meets
one weekend once a month: all day Saturday, and a half-day on Sunday (“Road to Deaf
Interpreting – RDI’s Story,” n.d.). The modules, however, are offered for CEUs as part

of continuing education, and are not offered for academic credit. They do not count towards a formal degree, whether at a two-year or four-year school.
Apart from RID and the Deaf Interpreter Institute, little exists in the way of formal educational training for aspiring CDIs. Occasional workshops are offered by veteran
CDIs, often at the personal discretion of those teaching the sessions. Sometimes tutoring
opportunities are available informally through networking with CDIs and other affiliated
individuals. At present, most programs, curricula, or formal educational structures for
producing Deaf Interpreters/CDIs remain isolated at the local level, compared with the
more formal foundations in place for hearing ASL interpreters, who have a guiding organization in place, complete with a national board, regional associations, strict educational and ethical guidelines, formal two- and four-year programs culminating in a degree, and a hierarchy of continuing education and certification programs.
b) STATEMENT OF THE PROBLEM

The lack of specific academic or research studies focusing on Deaf interpreters,
and the accompanying paucity of guidelines, curriculum, or a formally structured, national platform for identifying, educating, training and maintaining Deaf Interpreters
means that the present system relies on academic and training programs focused on hearing interpreters, Deaf Studies, and other related fields. These programs were designed for
hearing students, many of whom have little or no previous exposure to ASL. Additionally, little information exists on certification procedures, and how to best guide interested
potential Deaf interpreters through the process, aside from RID’s CDI program, which is

still undergoing modifications. Deaf Interpreters recognize this problem, as evidenced by
the Deaf Interpreters Institute’s efforts to improve education and certification.
The new RID requirement that interpreters must now possess a bachelor’s degree
also applies to Certified Deaf Interpreters. This means prospective CDIs will need to have
not only the requisite language and cultural skills, but also a broad knowledge of other
subjects. Developers of Deaf Interpreting programs have yet to construct standardized
curriculum or unifying standards for certification, and too many programs are currently
folded within general interpreting programs. At present, there is no distinct, independent
educational/certification program at a four-year college that is designed with the CDI in
mind.
c) PURPOSE OF THE STUDY

One of the problems with studying and examining Deaf Interpreters and their
needs is that in addition to the lack of formal training and educational programs, there is
little or no formal research on what potential Deaf Interpreters need to achieve certification. As outlined in the literature review, there is minimal research on Deaf interpreters
as a whole, other than discussing teamwork with Hearing Interpreters, or articles in
online forums or general magazines/platforms. There is no research examining the suitability of any educational programs, nor is there research examining the educational needs
of Deaf Interpreters or any proposals about potential educational programs designed for
Deaf Interpreters. At this time of writing, it is unknown if there is any research or studies examining or analyzing current Deaf Interpreting curricula.

This study will begin to remedy this, through exploring existing programs offering an undergraduate degree in Interpreting Studies, and examining offerings at various
colleges as well as degree requirements. By utilizing information about these courses and
programs, it will be possible to obtain a snapshot of current education and training for
CDIs, as well as to examine how the programs can be modified or fine-tuned to satisfy
the educational and professional needs of aspiring CDIs. In turn, it can also empower
Deaf students to find a program that suits their educational and professional aspirations.
For example, students can choose to attend a program that places more emphasis on
learning and exposure to interpreting in different professional settings such as medical
and legal settings, rather than attending a program that does not offer any such courses,
but instead offers courses focusing on ASL acquisition, voicing, and learning how to
translate ASL into Spoken English. 3
In the process of examining this information as accurately as possible, background presented through the literature review will examine the history, structure, and
purpose of interpreting. To understand Deaf Interpreters and the current state of affairs in
education for Deaf Interpreters, it is important to understand how ASL interpreting has
developed, especially in the last few decades. The partnership between the two types of
interpreters is both symbiotic and independent. Education, certification, and professional
growth for both also must be shared and separate.

While it is entirely possible that some Deaf interpreters will be able to take and successfully complete a
course on oral translation, depending on their degree of hearing loss, being offered a variety of translation
courses that covers more breadth in translating, rather than limiting translation to translating ASL into Spoken English and vice versa.
3

The intent of this thesis is to serve as a jumping board for future research on the
educational needs of the Deaf Interpreters as well as examination and research on curriculum analysis of the programs. In addition, this study will serve as a starting point for
other researchers to examine the curriculums at other colleges and universities and the
availability of courses offered for interpreting students. This additional research can then
hopefully influence and shape future changes in interpreter education for CDIs.

d) LIMITATIONS OF THE STUDY

Studying all current interpreting programs is not feasible for the scope of this
study. To make the study manageable, only bachelor’s level programs that follow a semester schedule were selected. Since there are many colleges and universities offering a
bachelor’s degree in ASL/English interpreting, for the purpose of this study the paper will
examine only those programs with the longest standing relationship to the Deaf community or programs that are accredited by the Commission of Collegiate Interpreter Education (CCIE). Founded in 2006, CCIE can be traced back to several organizations with a
stake in interpreting and ensuring that the graduating students are able to interpret from
ASL into English and vice versa. As its website indicates, CCIE was established after
“nearly two decades of collaborative efforts” of stakeholder organizations, including but
not limited to RID, National Association of the Deaf, as well as Conference of Interpreter
Trainers. (CCIE Accreditations Standards," 2010).4 It is important to distinguish CCIE
approved programs from other schools, as CCIE approved programs will usually indicate
that its interpreting curriculum was developed with input from stakeholders from both the
interpreting and Deaf communities. Thus this study will not cover other schools that offer an undergraduate degree in interpretation, but are not currently accredited by CCIE.
In addition, due to RID’s new B.A. requirement, the study will also not examine schools
that only offer an A.A. degree, even if the school is accredited by CCIE. Finally, since
the focus is on the bachelor’s degree alone, schools and programs offering a graduate degree in interpretation are excluded.

The Accreditations Standards were updated in 2014. The paper refers to the 2010 CCIE Standards, since
the research was based on the 2010 version.
4

Additionally, this study is also limited to examining data obtained from school
websites and catalogs from the academic calendar year of 2012-13. The study also will
not examine other programs designed and geared toward Deaf interpreters, such as the
module Road to Deaf Interpreting, the 18-month program mentioned in the background
of this study and designed as part of professional development studies. In addition, this
paper will not examine any other programs that are intended as supplementary or professional studies offered for CEUs or similar certification.
Since there is no current consensus on academic certification or standards for
training, this study will not analyze whether the courses are appropriate for Deaf Interpreting students, including the number of units available per course (1-4 units for the majority of classes). Nor will this paper offer any insights on course sequences. Rather, the
study will examine only what is presently available to satisfy the degree requirements.
The information presented will allow administrators, curriculum specialists, DIs, and
scholars to incorporate these findings in future studies, curriculum development, and research into Deaf Interpreting and its future in the Deaf community.

e) DEFINITION OF THE TERMS

For this thesis, I will be listing and describing each term that will be frequently used or
referred to during the paper. The terms will include not just the terminology commonly
referred or used in the Interpretation field, but also in the Deaf Community.
American Sign Language (ASL): Starting with a language that unifies both the Deaf
Community and the signed language Interpretation Community is American Sign Language. Discovered as a true language by Stokoe at Gallaudet University, it is now recognized as a true language (Stokoe, 1960). American Sign Language is described as a gestural language with its own linguistic structure and grammar, preferred as the main mode
of communication by Deaf people who identify with the Deaf Community.
Deaf (uppercase ‘D’): a particular group of deaf people who share a language, American
Sign Language, and a culture; members of this group use ASL as a primary language
among themselves and hold a set of beliefs about themselves and their connection to the
larger society. Self-identification with the group and native or acquired fluency in ASL,
not hearing loss, often determines who is Deaf.
deaf (lowercase ‘d’): refers to the audiological condition of not hearing; deaf persons often
do not identify with the knowledge, beliefs, and practices that comprise Deaf Culture.
Deaf interpreter (DI): a Deaf professional, skilled in ASL, visual gestural communication,
pantomime, and other non-conventional communication systems, who, in combination
with an ASL-English interpreter, facilitates communication between a hearing consumer

and a deaf consumer with minimal language skills or whose native language may be neither
English or ASL but another sign language, e.g. Mexican Sign Language.
Hearing people: a term commonly used by Deaf people to refer to the wider population
who can hear, who do not use sign language, and typically do not interact with deaf people
or other sign language users.
Interpreter: provides signed or spoken translation of an interlocutor’s discourse from one
language into another.
Interpreting: Interpretation involves rendering a message in one language to the equivalent message in a different language orally or through signs.

CHAPTER 2: LITERATURE REVIEW

Prior to 1964, ASL interpreting was not recognized as a profession or as a career,
but as a means for assisting the Deaf community (Frishberg, 1990; Cokely, 2005).

In-

terpreters were often family members, neighbors, or friends who volunteered to help with
interpreting as a favor (Frishberg, 1990). There is scant historical documentation tracking
the growth of interpreting as a career prior to the 1960s (Ball, 2007). In her groundbreaking dissertation, Ball traced the growth of interpreter education, noting that the history of
interpreting education is undocumented (Ball, 2007). Her survey reviewed and provided
a chronological history of interpreting education from the 18th Century to 2007, the dissertation publication year. Much of the history of interpreting education can be traced
back to Ball’s dissertation which will be summarized for this purpose of the paper as to
illuminate the history of interpreting education with a focus on how Deaf Interpreting
came into being.
During the 19th Century, two major events occurred which shaped both deaf history and interpreting history: the meeting of Thomas Hopkins Gallaudet and Laurent
Clerc in Europe, and the founding of Gallaudet College [now University]. When Clerc
agreed to accompany Gallaudet to the United States to help found the American School
for the Deaf in Hartford, Connecticut, and to shape deaf education by using sign language, it established a trend of using sign language as a mode of communication for the
Deaf. (Valli, & Lucas, 2000; Bragg, 2001). Nearly fifty years later, President Abraham
Lincoln signed the Enabling Act in 1864, which granted the Columbia Institution for the

Deaf and Blind the authority to confer college degrees; this legislation permitted Gallaudet College to come into existence. The first event enabled ASL to develop and flourish
as a language, and the second established post-secondary education for the deaf, which
fostered the eventual growth of a deaf middle class. Academics and deaf professionals at
Gallaudet would shape the deaf community, and by extension, the interpreting community, in the decades to come.
After the establishment of Gallaudet College, not much was known about interpreting education or how interpreters are trained or taught to work with the Deaf Community (Frishberg, 1990; Ball, 2007). In her Ph.D. dissertation, Ball illuminated the early
origins of interpreting education, pointing to the Central Bible Institute (CBI) as one of
the first formal interpreting training program in 1948. It is not known if any other colleges or universities offered any form of interpreting training programs until Central Bible Institute (CBI), a religious institute that trained their students in ministerial work
(Ball, 2007). At CBI, Dr. Lottie Reikhof taught sign language to students planning to
work with and minister to the deaf. Reikhof’s classes were described as “A study of the
language used by the deaf, with the purpose of teaching the student to use signs with fluency, both in preaching and interpretation.” (Central Bible College Bulletin, 1957-58, p.
14, as cited in Ball, 2007, p. 19).
Once American Sign Language was determined to be a legitimate language, based
on Gallaudet Professor William C. Stokoe’s research in the 1960s, it galvanized interpreter education. Stokoe established that American Sign Language was a natural language, rather than a variant of English (Gannon, 1981,; Valli, & Lucas, 2000; Ball,
2007), contributing to the legitimacy of teaching ASL as a language. Ball noted that prior

to Stokoe’s discoveries, “many educators did not feel that ASL should be taught in colleges and universities.” (Ball, 2007, p. 20) Once ASL was recognized as a true language,
interpreters and interpreting students gained “greater status” (Ball, p. 20), leading to the
acceptance of interpreting as a viable college major and more academic support for interpreting classes.
Documentation of interpreter education and tracking how interpreters are trained
can be traced back to the Second Vocational Rehabilitation Act enacted in 1954.
(Frishberg, 1990, Ball, 2007). With the passage of the Vocational Rehabilitation Act
Amendment (P.L. 83-565), the law authorized services for people with disabilities, including graduate training and improved accessibility for people with disabilities.
(Frishberg, 1990; Ball, 2007). While the law mandated the provision of interpreting services, there was a lack of interpreters to meet deaf people’s needs.
Before the 1960s, interpreting was not considered a profession. Prior to the 1964
workshop at Ball State Teacher’s College (now University), interpreters were viewed as
friends, as people who the deaf people could call in to interpret as a favor, with most interpreters volunteering their time. (Sanderson, 1964,; Schrieber, 1981; Stewart & Schein,
and Cartwright, 1998). People were not paid to interpret and interpreting was looked
upon as a service that deaf people needed. (Frishberg, 1990, Stewart & Schein, and Cartwright, 1998) In his remarks at Ball State University in 1964, NAD President Robert Anderson described interpreters as his friends:
Without interpreters, our world would be much narrower than it is. These
wonderful people, understanding, dedicated, are our bridges and our gates

to the world of sound, our escape from silence. Through their ears we
communicate with the hearing. Through their hearts we feel the ties of
brotherhood even through the invisible wall of silence that sets us apart.
We know that we impose upon them, often too much; and that we abuse
their friendship and stretch their tolerance. Yet I know that they realize
their satisfaction in knowing that they serve their fellow man. I can think
of no higher satisfaction, no higher calling; I can think of no other group
of people who are held in higher esteem than that in which we deaf people
hold our friends, the interpreter.

(Sanderson, 1964, p. 34)

Prior to the 1960s, an interpreter would be called from among any acquaintances
of the deaf, including relatives and neighbors. Sometimes the deaf would ask people
from their churches to come and help interpret meetings at government agencies and
medical appointments (Frishberg, 1990; Ball, 2007). Interpreters were not compensated
for their time and most interpreters who volunteered their time were often related, either
as relatives or as children of Deaf adults. For Vocational Rehabilitation (VR) meetings,
deaf people ran into difficulties in trying to find interpreting services due to the fact that
interpreters volunteered their services while they were not working. Those people that
did serve as interpreters at VR meetings included the VR counselors themselves, volunteers from the churches that the deaf people attended, or friends of the deaf. (Ball, 2007).
Another problem was that some interpreters also worked full time jobs and were
unable to interpret for the deaf people if they needed to meet with the Department of Vocational Rehabilitation. (Ball, 2007) These problems came to the attention of Boyce R.

Williams, the first deaf person hired by the Department of Rehabilitation. When Williams
was hired, it was difficult to find a skilled and qualified interpreter for deaf people when
they needed to meet with their counselors at the Department of Vocational Rehabilitation.
(Ball, 2007) This prompted Williams to develop and write a five-year training grant to increase the supply of skilled interpreters, to ensure that deaf people would be able to obtain interpreters for workshops and trainings (Ball, 2007). The Vocational Rehabilitation
Act of 1965 made provisions for interpreting services for deaf clients who used vocational rehabilitation services, thus leading to a pivotal point in interpreting history: interpreters who interpreted for the department would be paid, instead of volunteering their
services. (Frishberg, 1990; Ball, 2007; Humphrey & Alcorn, 2001; Stewart & Schein, and
Cartwright, 1998).
Changes in deaf education also influenced the development of interpreting as a
profession. The Babbidge Report, written in 1965, investigated trends in deaf education
and provided recommendations in improving deaf education to the Department of Education. The report noted that deaf people did not attend any post-secondary school programs due to lack of accessibility in the form of auxiliary aids, including interpreters.
The Babbidge Report recommended that in order to ensure that deaf people had access to
education and means of self-sufficiency, the deaf needed full access to a wide range of
post-secondary, occupational, and adult education options and that the federal government should authorize funds to improve secondary education for the deaf (Ball, 2007).
After the report was published and disseminated, it led to five regional interpreter training
workshops, culminating in the foundation and establishment of the Registry of Interpreters for the Deaf.

The interpreter training workshop held at Ball State in 1964 led to the creation of
interpreting as a profession. (Smith, 1964; Quigley & Youngs, 1965; Frishberg, 1990,;
Fant, 1990; Brunson, 2006; Cokely 2005). The nucleus of the RID began at Ball State; at
that time, there existed no formal education programs for interpreters, no code of ethics,
and very few full-time interpreters. (Stewart, Schein, & Cartwright, 1998). As the need
for interpreting services grew, interpreter training programs (ITPs) expanded, with more
colleges and universities offering courses in sign language. (Cokely, 2005). Students
could now take sign language courses from professionals and experts in ASL and interpreting, instead of taking informal courses through churches and community colleges.
(Cokely, 2005).
At the time it was acknowledged at Ball State that there were no standards or minimum qualifications for interpreters. People who volunteered as interpreters did not receive any form of training or education. (Frishberg, 1990) These volunteers often did not
consider or contemplate issues of confidentiality, impartiality, or the right of the deaf to
know and understand the full proceedings. (Frishberg, 1990). At the Ball State Conference, Frederick Schreiber, the executive director of the National Association of the Deaf,
described and listed the qualifications of sign language interpreters:
At present we have at least four minimum requirements with regard to interpreters. These are: they must be able to hear; they must be able to sign;
they must be willing; and they must be available. (Schreiber, 1981, p. 50)
In her dissertation, Ball summarized the outcomes of the first workshop at Ball
State Teachers College. She wrote that participants focused on three main concepts: (1)

training materials, books, and films; (b) concepts of interpreting, situations and occasions; and (c) personnel, location, recruitment and training. (Ball, 2007, p. 33). During
the workshop, participants discussed the length of interpreting programs, the number of
courses, and the teaching methodology to be used for interpreting students. It was
agreed that:
…[p]referred methodology of teaching would be to teach finger spelling
first and then signs. Expressive skills of the students would become mastered before receptive skills. Interpreting practice could be done with fellow students, deaf or hearing. First, the students started working with familiar materials, such as books and then were trained later with sophisticated tape recorded materials (Ball, 2007, p. 34, quoting Smith, 1964, p.
8).
The 1960s saw the foundation and establishment of several post-secondary institutions for the deaf, with the support of the Vocational Rehabilitation Administration.
During the second interpreting workshop, held in Knoxville, Tennessee in 1964, attendees discussed and agreed on the necessity of establishing a national vocational technical school for deaf people. A technical school would improve vocational opportunities
for the deaf, in keeping with the legal mandates of the Vocational Act Amendment of
1964 (Ball, 2007). As a result, the National Technical Institute for the Deaf (NTID), in
Rochester, New York, was founded to provide additional vocational opportunities for the
deaf. (Ball, 2007, Smith, 2013). In addition to the founding of NTID, three other regional post-secondary education programs were established (Frishberg, 1990; Ball,
2007).

The 1970s saw the growth of interpreter training programs and the development
of training ideas and curriculum materials. (Frishberg, 1990; Ball, 2007). This decade
also saw the founding of the National Training Consortium and the establishment of the
Conference of Interpreter Training (CIT) in 1979 (Frishberg, 1990; Ball, 2007). Several
laws and mandates drafted and passed by the federal government, (Bienvenu and Colonomos, 1992; Stauffer 2006; Vernon, 2006; Ball 2007) including laws regarding disability
rights, led to an increased need for trained interpreters (Frishberg, 1990; Mathers, 2009;
Stauffer, 2006; Vernon, 2006; Ball, 2007). A specific example is the Rehabilitation Act
of 1973, which required accommodations for people with disabilities in settings such as
employment, education, health, welfare, social services, state and local government, police and legal service programs (Frishberg, 1990; Stewart, Schein & Cartwright, 1998;
Ball, 2007). The act also prohibited discrimination against people with disabilities that receive federal aid. (Stauffer, 2006).
In addition to the federal statutes, the Comprehensive Rehabilitation Services
Amendments Act (CRSA) Section 112 also authorized funds for interpreter training programs to serve all states and territories in the United States. (Stewart, Schein, and Cartwright, 1998; Ball, 2007), thus leading to the creation of and funding for twelve ITPs to
serve all states and territories of the United States. The programs are: (a) Delgado Community College, New Orleans, LA; (b) University of Arizona, Tucson, AZ; (c) Ohlone
College, Fremont, CA; (d) Denver Community College, Westminster, CO; (e) University
of South Florida, Tampa, FL; (f) Johnson County Community College, Overland Park,

KS; (g) St. Paul Technical Vocational Institute, St. Paul MN; (h) University of Tennessee, Knoxville, TN; (i) Seattle Central Community College, Seattle WA and (j) University of Wisconsin, Milwaukee WI (Vidrine, 1981; Frishberg, 1990; Ball, 2007).
Reforms and changes in deaf education also impacted the interpreting profession.
Public Law 94-142 (The Education of all Handicapped Children Act), now known as the
Individuals with Disabilities Education Act (IDEA), mandated equal access to education
in mainstream settings, thus leading to enrollment of Deaf students in mainstream programs, rather than attending residential state schools (Frishberg, 1990; Ball, 2007). Interpreters were now needed in the classroom more than before.
The establishment of and growth in interpreter training programs to meet the demand for interpreting services as required by federal law and statutes, led to concerns
about standardized curriculum and student outcomes. (Ball, 2007). To consolidate discussion and to develop an interpreter training curriculum, the National Training Consortium was formed to develop and disseminate the Curriculum Guide for Interpreter trainers, with the first curriculum guide published by Gallaudet College in 1979 (Frishberg,
1990; Ball, 2007). Prior to publication of the first curriculum guide, many interpreter
training programs developed their own curriculum and programs. However, there was little or no uniform agreement about or standardization of the interpreter training programs
(Ball, 2007). Ball stated that “[it] is of particular interest that while programs were being
proliferated … [t]here were no set standards as …what curriculum was to be used.” (Ball,
2007 p. 65)

The 1980s saw the growth of the Conference of Interpreter Trainers (CIT) organization and its support for developing curriculum and focusing research on the qualifications and training of interpreter trainers. The CIT also sent out surveys to gather information about existing interpreter training programs and published the results as The Resource Guide of Interpreter Training Programs. (Ball, 2007, p. 82-83). The 1980 Resource Guide of Interpreter Training Programs identified 53 interpreter training programs available, with the 1981 version updated to 61 interpreter training programs (Ball,
2007, p. 83; Siple, 1982). Concerns remained about many ITPs being established with no
uniform standards or curriculum, despite CIT resources (Ball, 2007).
During the various conferences, several ideas and concepts were developed and
proposed by interpreter educators. It was noted that while many interpreter educators understood and knew what students needed to learn in the interpreting programs, many did
not agree on what specific skills students needed to possess (Roy, 1983; Ball, 2007).
Roy (1983) wrote, “One of our main difficulties in establishing professional training is
that we have not shared through writing or correspondence what we individually and collectively theorize about interpreting and the interpreting process” (p. 37). Before developing and designing a curriculum, it was necessary to clarify what skills, ideas, notions,
and knowledge and experience students needed to possess before they graduate (Ball,
2007; Roy, 1983). Discussions about the theoretical basis of the interpreting profession
continued with future conferences and workshops with CIT’s attempts to develop a standard curriculum (Ball, 2007). As academic programs continued to proliferate, a corresponding need for instructors and trainers developed. As a result, several colleges also established master’s degree programs in teaching interpreting (Ball, 2007).

Continued advances in civil rights affected ongoing interpreter demand. Where
IDEA only impacted K-12 programs, the passage of the Americans with Disabilities Act
(ADA) in 1990 enabled deaf people to attend postsecondary education with communication accommodations, including sign language interpreters (Stewart, Schein & Cartwright, 1998; Mathers, 2009; Miller, 2008; Moreland & Agan, 2012).

The ADA also

mandated communication accessibility in legal and medical matters, thus promoting a
greater demand for qualified Deaf interpreters (Bienvenu &Colonomos, 1992; Boudreault, 2005; Cokely, 2005; Mathers, 2009).
The growth in interpreting supply and demand shaped the RID as well. When the
RID was founded, its purpose was to maintain a registry of interpreters in the United
States as well as provide training opportunities for interpreters (Cokely, 2005; Ball,
2007). Today, RID’s mission is to promote the growth and development of the interpreting profession. The organization also disseminates standard practice papers that outline
the practices of interpreters in various settings. The standard practice papers are intended
for both the client and interpreters in various situations. The papers also define what a
qualified interpreter, deaf or hearing, is under the ADA: a nationally certified interpreter.
In addition to promoting the growth and development of the interpreting profession, the
RID’s mission also ensures effective communication.
A recent article in Forbes on interpreter Lydia Callis, who interpreted for New
York City’s Mayor Michael Bloomberg during superstorm Sandy in 2012, explored the
world of ASL interpreting. The article mentioned that RID,

.... which is the nation’s largest association for interpreters, has more than
16,000 members and 58 affiliate chapters. Currently, there is a national
shortage of sign language interpreters in the United States, even though
there are 40 schools offering bachelor degree programs in American Sign
Language (ASL) interpreting and 78 that offer associate degrees. (Jacobs,
2012)

At present, as of Fall 2014, the RID website indicates that nationally in the
United States, there are 165 schools and centers that offer some kind of interpreter training. Of these programs, 75 culminate in an associate’s degree, while just 45 offer a bachelor’s in sign language interpretation. The remaining programs offer a certificate or some
sort of training with an unspecified terminal completion. (Registry of Interpreters, n.d.).
Nearly every state has at least one interpreter training program, and a number have several; as of 2014, Delaware, Montana, Rhode Island, and Vermont have no ITPs whatsoever. The RID database only indicates ITPs in general, with no specific breakdown of
programs catering to CDIs. As for the total number of interpreters, out of the 16,000 interpreters, less than 200 are deaf or hard-of-hearing. Who are these Deaf interpreters?
a) THE EVOLUTION OF THE CERTIFIED DEAF INTERPRETER

Unlike ASL interpreting in general and ITPs, there is very little recorded history
regarding the origins and growth of CDIs. At present, the story of CDIs is largely
grounded in oral history. However, examining RID’s history, it is apparent the need for
Deaf interpreters emerged early, as interpreters recognized the wide variety of language

diversity in the community, and situations that favored or necessitated use of an intermediary interpreter. However, no formal training or education was instituted. Instead, RID
offered a certificate, the Reverse Skills Certificate, starting in 1972.
The RID notes the RSC as a certificate awarded to those who completed the RSC
exam and are able to
.... interpret between American Sign Language (ASL) and
English-based sign language or transliterate between spoken English and a signed code for English. Holders of this
certification are deaf or hard-of-hearing and interpretation/transliteration is rendered in ASL, spoken English and
a signed code for English or written English. (Registry of
the Interpreters, n.d.)
RID continued to administer the RSC exam until 1988, when they discontinued the exam
and certificate. RID also chose at that time to overhaul several of its other examinations
and certifications, as the profession as a whole had matured sufficiently at that point to
re-examine the structure of formal interpreting and its licensure. No certificate or categorization immediately replaced the Reverse Skills Certificate, although interpreters in possession of the RSC continued to work in various venues.
As the number of deaf people expressing interest in pursuing interpreting as a career increased, and the need for Deaf interpreters grew, RID replaced the RSC exam and
certificate procedure with a new certification examination, and also developed a standard
practice paper, Use of Certified Deaf Interpreters, in its efforts to validate and support

Deaf interpreters as a viable profession (Boudreault, 2005; Cokely, 2005; Forestal, 2005).
The current classification, Certified Deaf Interpreter, was instituted in 1998. Until 2014,
those pursuing CDI status needed to take “at least eight hours of training on the NADRID Code of Professional Conduct; eight hours of training on the role and function of an
interpreter who is deaf or hard-of-hearing; and have passed a comprehensive combination
of written and performance tests.” (English, 2013).
The number of deaf individuals obtaining their CDI certification rose over the
years, and presently, approximately 160 deaf and hard-of-hearing CDIs are registered
members listed in the RID database. Another 40 possess RSC certification; this does not
include Deaf interpreters who do not currently possess official certification, or are presently studying to obtain the CDI certificate. The majority of CDIs are clustered in major
cities, most notably Washington, D.C.; large regions of the country may have only one or
two CDIs, or even none at all. This imbalance is one of the reasons why the demand for
CDIs exists.
Evolving standards also means that the concept, standards, education, and certification of CDIs remains in flux. As previously mentioned, the majority of articles, research, education modules, academic and training programs, and structured certification
focus on hearing interpreters. Most information on deaf interpreting, including its history,
is oral, or shared through informal networks, such as social media. A handful of scholars
and programs, including RID, have examined or supported deaf interpreting.

This may change in the coming years. Deaf people themselves recognize the
power and potential of Deaf interpreting, and have used a variety of social media and forums to discuss and explore deaf interpreting as a career and its possibilities. In the Winter 2014 issue of VIEWS, RID’s official publication, CDI Priscilla Moyers discusses the
current state of CDIs in her piece, “Certified Deaf Interpreters: Where Are We Today?”
Moyers cites the lack of training as potentially causing harm: “It is scary to see new CDIs
or Deaf interpreters without certification accepting legal, medical, and other assignments
without realizing the ramifications. Without training, they may jeopardize a Deaf person’s due process rights and cause more harm than good.” ((Moyers, 2014, p. 18). Moyers urges RID, the interpreting community, and the Deaf community to encourage and
support more training and education for potential and current CDIs.
Hearing interpreters have also used similar platforms to call attention to CDIs. At
the online site Street Leverage (www.streetleverage.com), occasional articles published
since 2013 discuss CDIs and their role in the deaf community. In the very first article,
“Deaf Interpreters: In the Blind Spot of the Sign Language Interpreting Profession?”
Kaika writes that she has followed Street Leverage and its web posts, but notes a critical
absence: “What does it mean that I hadn’t even noticed the absence of posts about Deaf
interpreters for a year and a half? Does it send a message, unintentional but unmistakable,
that I do not think about Deaf interpreters often; that they are invisible; that they are unimportant to the field?” (Kaika, 2013). Subsequent articles by other writers at Street Leverage expand on Kaika’s question, and explore the need for Deaf interpreters and their inclusion in the interpreting community.

In Mindess’ piece for Street Leverage, “Are Hearing Interpreters Responsible to
Pave the Way for Deaf Interpreters?” she incorporates a bit of history about Deaf interpreters via her own recollections of her early days as a professional interpreter:
I recall that at several Social Security or VR appointments,
the Deaf person I was supposed to meet brought a “Deaf
friend.” And if my interpretations were not clear enough,
the friend would succinctly convey the point, assuming the
role of unofficial “Deaf interpreter.” (Mindess, 2014).
Mindess’ memories point to a long informal history of deaf people acting as informants,
interpreters, and interlocutors. Mindess (2014) provides another example of this via a
brief excerpt from her forthcoming book, Reading Between the Signs, quoting a portion
of Forestal’s chapter:
Forestal writes that, “as long as Deaf people have existed,
they have been translating and interpreting within the Deaf
community.” It goes back to the residential schools, where
“Deaf children, both in and out of the classroom, would frequently explain, rephrase, or clarify for each other the
signed communication used by hearing teachers.” Once out
of school, this supportive activity did not cease. “Deaf persons would interpret for each other to ensure full understanding of information being communicated, whether in

classrooms, meetings, appointments, or letters and other
written documents” (Forestal, 2014, 30; Mindess, 2014)
However, while these authors and others point to the need for Deaf interpreters to
be incorporated into the interpreting community and welcomed as an essential part of
needed community services and tools for deaf people, education and training needs are
left unspoken. While Moyers, Kaika, and Mindess, among others, issue a general call for
increased training, there are no specifics, no pointed critique or suggestions for improvements in education, curriculum, or training.
Others are also noting the need for Deaf interpreters. A recent study on pain assessment in deaf people was presented at the Canadian Pain Society by Dr. Sandra
LeFort, and an online article summarized the study’s findings, published at painmedicinenews.com. LeFort and her colleagues urged that ASL interpreters be present at all
doctor’s appointments, and also suggested that when needed, “If the deaf patient has a
low level of ASL literacy, pain communication is even more challenging; in such cases,
the use of a Deaf interpreter should be considered.” (Frei, 2014) Again, the need for CDIs
is evident, but nothing is stated about where and how to find CDIs, let alone educate and
train them.
In the past few years, RID has moved to rectify this. In 2011, RID created the
CDI Task Force, which was charged with the responsibility to examine, assess, and overhaul the certification process for Deaf interpreters seeking RID certification. The Task
Force, which convened for two years, from 2011 to 2013, ultimately concluded that more
training was necessary. In a Summer 2012 article for VIEWS, the CDI Task Force noted

that education and training needs were different for Deaf interpreters compared with
hearing interpreters:
If we look at our hearing counterparts, typically they have
had at least two years at an educational institution prior to
beginning interpreting. Granted, focus on language is the
concentration for the first few years; however, even after
four years, some still feel hindered due to lack of experience and knowledge. Are DIs different? All interpreters
need training in order to become effective practitioners.
(The RID Certified Deaf Interpreter (CDI) Task Force,
2012, p. 8)
The Task Force acknowledges that for hearing interpreters, familiarity with the language
is crucial for hearing interpreters. However, all interpreters must be fully trained.
While the CDI Task Force apparently did not comment on or attempt to recommend changes in terms of CDI education (since this was not included in their mandate
from RID), they did urge that RID’s CDI exam be overhauled and the training requirements be boosted. As a result of the Task Force’s work, RID accepted their recommendations.
On September 23, 2013, RID officially announced changes for CDI training and
certification in order for a Deaf Interpreter to obtain the CDI certificate from RID. Starting January 1, 2014, the 16 hours of training and education was replaced by a requirement for a total of 40 hours, consisting of 8 hours studying the RID Code of Professional

Conduct; 8 hours of Introduction to Interpreting; 8 hours of the “Process of Interpretation”; and 16 hours of general interpreter training. It was also stated in the September 23
announcement that the CDI exam would also be changed, with CDI candidates taking the
exam after January 1, 2014, receiving the revised version. These changes were also announced in an ASL version. (English, 2013, p. 10)
RID also clarified educational standards for both hearing and Deaf interpreters. A
new mandate requires Deaf applicants to possess an A.A. degree if they want to be eligible for the CDI exam, effective as of January 1, 2014. However, after July 1, 2015, all
candidates taking the CDI performance exam will be required to demonstrate completion
of a B.A. degree in any field. (English, 2013, p. 10). While RID refrained from any specific comments on or attempts to influence curriculum, it is clear RID now expects all interpreters, deaf and hearing, to possess a bachelor’s degree.
While many schools offer ITPs of some kind, with a broad number offering certificates, associate degrees, or bachelor’s degrees, until recently there existed no clear
standard for accreditation of such programs. A coalition of groups, including the RID and
the NAD, worked to establish an accreditation board that would help guide ITPs in
providing appropriate training and education for interpreters. The Commission on Collegiate Interpreter Education (CCIE), founded in 2006, was created to evaluate and to accredit colleges offering a degree in interpreting. CCIE identifies the knowledge, skills,
and perspectives students need to gain in order to enter interpreting. ("CCIE Accreditations Standards," 2010). The CCIE standards were developed to guide interpreting curriculum with a set of expectations about what students need to gain in basic knowledge and
interpreting competencies (“CCIE Accreditations Standards," 2010). For the purpose of

this paper, only select Standard 5 from CCIE will be reviewed.5 The Standard 5.C. Curriculum Design specifies that the curriculum design “shall provide the basis for program
…that includes a broad foundation of liberal arts, sciences, professional education, research, and practicum” ("CCIE Accreditations Standards," 2010). Standard 5.D. Instruction states that the programs will follow an instructional plan with evidence of:
1. Appropriate experience and curriculum sequencing to develop the competencies
necessary for graduation, including appropriate instructional materials, classroom
presentations, discussions, demonstrations, community exposure, and supervised
practice.
2. Clearly written and sequenced course syllabi that describe learning, objectives
and competencies to be achieved for both didactic and supervised educational
components.
The CCIE Standards also specify that the professional knowledge content will consist of:
1. Theories of interpretation, translation, and historical foundations of the profession.
2. Interpreter role, responsibilities, and professional ethics
3. Human relations, dynamics of cross-cultural interaction, and intercultural communication knowledge and competency.
4. Human services and community resources.
5. Certification, licensure, business practice and state and federal legislation
6. Continuing professional development

5

The full copy of the 2010 CCIE Accreditations Standards can be found in Appendix A.

7. Stress management and personal health. CCIE Standard 5.F.3.
When the data was reviewed in 2012, the colleges offering a bachelor’s degree in interpreting studies that are CCIE accredited were:
1.

Columbia College Chicago

2.

Eastern Kentucky University

3.

Northeastern University

4.

St. Catherine University

5.

University of Arkansas at Little Rock

6.

University of New Hampshire

7.

University of Northern Colorado

8.

University of Southern Maine

9.

Western Oregon University 6

It is also recognized that there is a need for student interpreters to be exposed to
other areas of interpreting, including but not limited to Video Remote Interpreting, Medical Interpreting, and Interpreting in Mental Health Settings. Mathers (2009) wrote that for
interpreters interested in interpreting in legal settings, they must also realize that in addition to knowing how to interpret in two languages, they need to be familiar with legal requirements as well as knowing how to render legalese into a language that Deaf participants can understand. Interpreters who want to interpret in religious settings must also
consider the religious effect, as well as interpreting for a person who does not share the
same faith (Yates, 2007). In order to interpret in healthcare settings, the interpreter may

“This set of nine interpreter education programs were the only accredited programs when this study was
conducted.”
6

also need to consider taking equivalent courses that a healthcare student would take, including courses that introduce medical concepts, legal aspects of health care, and medical
ethics (Moreland &Agan, 2012).
Interpreting is thus not limited to one area such as education, or employment, but
encompasses every possible aspect of life. To become a skilled interpreter, students must
study and understand how interpreting works, and how the languages they are interpreting into and from work. The mechanics of this function constitute the interpreting process. How does the interpreting process work?
b) INTERPRETING PROCESS
When American Sign Language was recognized as a true language, it led to acceptance of ASL as a true language (Ball, 2007). Stokoe’s research established that ASL
was a natural language rather than some variant of English (Stokoe, 2005). Stokoe was
the first scholar to subject sign language to tests that would establish ASL as an actual
language. Those tests included all the components required for language, such as phonology, morphology, syntax, and semantics (Lucas, 1990, Valli & Lucas, 2000; Stokoe,
2005; Ball 2007). After studying ASL for ten years, Stokoe published the first Dictionary
of American Sign Language on Linguistic Principles (Lucas, 1990; Valli & Lucas, 2000).
Once ASL was confirmed and accepted as a legitimate language in its own right, it was
possible to discuss, examine, and analyze ASL interpretation.
In interpreting, an interpreter facilitates communication between two parties who
speak two different languages, or possess cultural barriers (Solow, 1988; Frishberg, 1990;
Demers, 2005). In order to be able to perform the interpreting task, the interpreter must

be fluent in English and American Sign Language. (Brunson, 2006; Dean & Pollard,
2001; Hoza, 2007). The interpreter must also understand how to process language from
American Sign Language, then reverse the exchange. The interpreter must be able to perceive and understand a message in one language, extract the meaning, and then reformulate the meaning into another language. (Frishberg, 1990).
During the process, interpreters are constantly monitoring the message, correcting
errors as needed and looking for feedback from the audience to ensure that the message is
understood (Jacobs, 2005). Ressler (1992) noted that when interpreters produce the target language, it must be a “near equivalent meaning according to the linguistic and cultural norms of the target population” (p. 72). In producing an equivalent message, interpreters work from English to ASL or vice versa. Interpreters need also to know when to
culturally mediate a message and make sure that the interpretation aligns with the
speaker’s goal or intent behind the message as well as mediate the turn-taking of participants in the conversation (Hoza, 2007; Moody, 2007).
Cultural mediation is one advantage that CDIs have, and why using CDIs can be
beneficial. In the wake of the ADA and with increased demand for Deaf Interpreters,
Deaf Interpreters are interpreting in diverse settings throughout the United States and internationally (Boudreault, 2005; Langholtz, 2004; Stone, 2005; Dey, 2009). Only recently have they been recognized as part of the interpreting profession as they are
“brought in to work with hearing interpreters to provide optimal information access to
Deaf Individuals” (Langholtz, 2004, p. 17). In most situations, a Deaf interpreter works
in tandem with a hearing interpreter to ensure that the clientele, especially Deaf consum-

ers, receive “effective communication” (Boudreault, 2005, p. 32). In a Deaf-hearing interpreting team, the hearing interpreter listens to the spoken language, in this case, English, from a hearing consumer and interprets the message into ASL to the Deaf interpreter. The Deaf interpreter then interprets the information into the language or communication system best understood by the Deaf consumer. Conversely, the Deaf interpreter
conveys the message to the hearing interpreter, who subsequently interprets the information into spoken English for the consumer who hears (Solow, 1988; Boudreault, 2005;
Cerney, 2004; Ressler, 1998; Morgan & Adam, 2012). The National Consortium of Interpreter Education Centers (NCIEC) has developed a working document on a set of
competencies for Deaf Interpreters, which described the work that Deaf Interpreters perform as running the full gamut of community interpreting venues, including social services, medical appointments and legal and mental health settings. ("Introduction & Generalist Competencies-Deaf Interpreter Institute," n.d.) Research shows that using Deaf Interpreters for Deaf people made Deaf consumers more comfortable and more likely to ask
for assistance when they did not understand the message. (Morgan & Adam, 2012). In
medical settings for instance, Deaf people may feel more comfortable with Deaf Interpreters since they share the same background or the same life experience of being Deaf,
thus feeling less embarrassed about being upfront about not understanding or being unable to read medical instructions (Morgan & Adam, 2012). In interpreting, trained Deaf
Interpreters can draw upon their life experiences, described as extra-linguistic knowledge,
while interpreting for the Deaf clients (Boudreault, 2005; Bronk, 2009; Morgan & Adam,
2012). This extra-linguistic knowledge is an example of effective cultural mediation.

Contingent on the Deaf consumer’s preferences regarding linguistic and communication systems, the Deaf interpreter will incorporate different linguistic features and
communicative strategies into his interpretation (Cokely, 2005; Bronk, 2009; Forestal,
2011). The linguistic, discourse, and cultural components of ASL contribute toward producing a “more cohesive and culturally appropriate ASL” (Cerney, 2004). Communicative strategies may include gestural systems, writing, drawings, props, and communication modalities for Deaf-Blind persons, international sign, or other signed languages
(Boudreault, 2005; Cerney, 2004; Cokely, 2005; Forestal, 2011). Deaf interpreters may
also interpret between ASL and other signed languages, such as Mexican Sign Language,
Russian Sign Language, or Quebec Sign Language, if they are fluent in these languages
(Boudreault, 2005; Forestal, 2005). Also, since Deaf Interpreters share the same background and similar life experiences as Deaf clients, they will be able to pick up and identify any atypical use of language. In contrast, hearing sign language interpreters, having
learned ASL as a second language, may not pick up on atypical or colloquial use of ASL
or sign language (Morgan & Adam, 2012). Additionally, Deaf Interpreters often grew up
using sign language from a young age, so if they are interpreting for a young Deaf child,
they will be able to adapt to the child’s communication as well as adjust their communication levels as needed. However, for hearing sign language interpreters, they usually
learned sign language from adults and the majority of their interactions are with adults,
not with Deaf children (Morgan & Adam, 2012).
The continued growth of the Deaf interpreting profession is starting to attract the
attention of researchers. Ressler’s (1998) research focused on some aspects of the inter-

preting process occurring in a Hearing/Deaf team during a staged lecture in spoken English and its subsequent interpretation into ASL. Cerney’s (2004) study examined the
equivalency of the message conveyed from the hearing interpreter to the Deaf Interpreter
that was then interpreted to the Deaf audience. In their conclusion, Ressler and Cerney
wrote that further research on the processes of the Deaf-hearing interpreter team was
needed. Ressler also recommended that more research was needed to explore how Deaf
Interpreters function in their own interpreting process, how they work in teams, and how
team dynamics affect their work in terms of interpersonal and intercultural relationships.
Cerney suggested that future research focus on the skills and knowledge necessary for
Deaf Interpreters to possess in order to perform interpreting and during their processing
work. Cokely (2005) asserted that based on the research performed on Deaf interpreters
so far, it was apparent that the strategies of Deaf Interpreters for interpreting were noticeably different from strategies used by Hearing interpreters. Cokely also wrote that very
little is known about what Deaf Interpreters do as they work towards facilitating communication (2005, p. 19). In addition, very little is known about whether current practices in
interpreter education are applicable and effective for instructing Deaf students as interpreters in interpreting education programs (Boudreault, 2005; Cokely, 2005; Winston,
2005; Dey, 2009; Bentley-Sassaman, 2010). There is no known research on the education of Deaf persons as interpreters; hence, there is no means to determine the effectiveness of teaching approaches for Deaf Interpreters without an understanding of their
thought processes (Cokely, 2005; Stone, 2005; Winston, 2005; Forestal, 2005; BentleySassaman, 2010). Thus there exists a rapidly growing and needed segment of the interpreting population, the CDI, that has little formal structure for education, development, or

training, and is just beginning to be seriously researched by academics and other interested researchers.
c) AVENUE OF EXPLORATION
This study so far has examined some of the background involved in Deaf interpreting, and the current state of education, training, and certification. As indicated, there
is little formal education or training, as well as lack of research that would suggest that
the education and training programs for Deaf interpreters need to be different from hearing ASL interpreters, based on the different cultural, linguistic, and environmental backgrounds that Deaf interpreters possess/experience. Current ITPs were designed for and
focus largely on hearing people and their needs. How can interpreter education and certification be designed and strengthened for deaf interpreting students? One possible avenue of exploration in researching the curriculum design for Deaf Interpreting Students is
to start examining some of the present ITPs and their suitability for deaf interpreting students.

CHAPTER 3: METHODOLOGY

a) DESIGN OF THE INVESTIGATION

In narrowing down the colleges and universities offering an undergraduate degree
in Interpreting Studies, I started out by researching names of schools that offered a program in Interpreting Studies. Due to the wide availability of programs being offered at

various colleges and universities, I chose to exclude the colleges and universities not accredited by the Commission on Collegiate Interpreter Education (CCIE) as described in
the background information. Community colleges were also excluded from this study,
since they only offer an A.A. or A.A.S. degree. Thus, this study focuses on four-year
programs, following a semester schedule, and culminating in a bachelor’s degree.
From the CCIE website, I selected the CCIE-accredited programs. The programs are:
1.

Columbia College, Chicago

2.

Eastern Kentucky University

3.

Northeastern University

4.

St. Catherine University

5.

University of Arkansas at Little Rock

6.

University of New Hampshire

7.

University of Northern Colorado

8.

University of Southern Maine
After some thought, I added Gallaudet University and California State University,

Northridge (CSUN) to the list of colleges to examine. First, both schools historically
serve deaf and hard-of-hearing student populations, and are considered among the “Big
Three” schools in the deaf community (the third being NTID/RIT). Gallaudet University,
the only university for the Deaf and Hard of Hearing, has a long history of alumni who
work with and for the Deaf, including interpreting students and educators of the Deaf.
The Deaf Studies department at CSUN is also well known in the community for produc-

ing interpreters and teachers, among other careers, and originally began as ASL and interpreting classes before transforming into a full-fledged department of its own. Since both
schools offer interpreting majors and maintain a strong reputation in the Deaf community, incorporating both into this study was logical.
After reviewing the college websites and conducting a preliminary review of their
course offerings, I decided to exclude Western Oregon University (WOU). As a graduate of the WOU graduate program, I may have some potential bias about its program and
its offerings, including its teaching facilities, and second, the WOU program is based on
the quarter system, the sole program out of nine colleges and universities. Third, as
WOU is based on a quarter system, the number of available courses and the number of
credit hour unit per course may skewer the study if I am comparing the number of
courses offered across the board.
For each college, I reviewed the suggested four-year plan. While some colleges
have a formal program of study, most colleges do not. For the suggested four-year plans,
I followed the rudimentary course outlines displayed on their departmental websites, noting where students could rearrange or individualize required, recommended, and optional
courses. This study assumes that students intending to graduate will follow the suggested or recommended four-year plan with no deviation. It is possible that some students will take courses not part of or suggested as part of the four-year plan. It is also
possible that some students will design their individual programs differently from the official departmentally recommended program of study, as well as opting for independent
study.

After outlining the program of study, I also checked course titles and descriptions.
I also made notations about how to classify each courses required for the Interpreting major. For instance, I classified all courses focusing on language acquisition, such as American Sign Language I, Introduction to ASL, Intermediate Study of ASL, as ASL Courses.
I grouped all courses focusing on cultural norms and exposure to Deaf Culture and Performance as Deaf Culture/Norms. Some examples of courses that fall under this category
include but are not limited to Deaf Theatre, Deaf Literature and Film, Deaf Poetry, and
ASL Storytelling. I labeled all courses focusing on the linguistic structure of ASL as
ASL Linguistics. Examples of such courses are Grammatical Structure of ASL, ASL
Linguistics, and Study of ASL as a Language. I also categorized courses focusing on interpreting, such as Consecutive Interpreting, Simultaneous Interpreting, and Sight Translation. Due to the high numbers of interpreting courses being offered by all colleges, the
interpreting courses were classified into three categories: Interpreting courses, which include courses that are described as introductory courses to Interpreting; Advanced Interpreting courses that include courses that focus more on specialized skills such as Consecutive, Simultaneous, or Translating; and the final category, Specialized Areas of Interpreting, includes courses that focus on specialized areas of interpreting including Educational Interpreting, Legal Interpreting, and Community Interpreting. Finally there are
some courses that are not easily identified; they are instead relegated to a separate subcategory.
While some programs offered a course planner or a sequence of courses to be
taken by graduates, some colleges did not offer this tool. For example, the University of
Arkansas at Little Rock does not offer a course sequence. A course planner template

could be devised using logical structuring of a potential sequence of courses, including
concurrent courses, and as such, the date for these schools is based on estimates. While
some courses are clearly self-explanatory (i.e. ASL 1-4 or their equivalent), there are
some courses that may be possible to take during a student’s first year. However, for the
purpose of this study, I will not be studying the appropriateness of course sequencing.
This is a potential avenue for further research or future studies. Finally, I also developed
a master chart of courses offered by all colleges and universities that will present a bigger
snapshot of the present state of interpreter education for DIs. The chart is based on a review of the available online catalogs.
b) POPULATION

The colleges are examined in alphabetical order, with no regard to their rank in
terms of popularity, academic ratings, or the quality of the ITP.
CALIFORNIA STATE UNIVERSITY, NORTHRIDGE

California State University, at Northridge (CSUN) offers a degree in Deaf Studies
with an emphasis in Interpreting. It is also the only university which offers six different
concentrations within the department. For the purpose of this study, the paper will be focusing only on the Interpreting concentration. The department has published a Deaf
Studies manual, CSUN Department of Deaf Studies, original on file with author. Students are required to take three interpreting courses: Deaf 380/383 (ASL/English Interpreting I); Deaf 381/383 ASL/English Interpreting II; and DEAF 420 ASL/English Interpreting III, totaling 12 credits. Additionally, students must take either Deaf 482

ASL/English Interpreting Practicum for three units or take any of three of several oneunit courses, Deaf 491 A-F Specialized Areas of Sign: (A) Deaf Interpreting I; (B) Deaf
Interpreting II (Prerequisite: DEAF 491A); (C) Technological Applications within Interpreting; (D) Ethics and Professional Standards; (E) Educational Interpreting; and (F) Professional Settings. (at http://catalog.csun.edu/wp-content/uploads/2012/09/deaf_studies.pdf).
In addition to the interpreting requirements, students also must take the Deaf Studies
Core Requirements, totaling 32 units. Students are required to take DEAF 200, Introduction to Deaf Studies (3); and ASL III and IV (DEAF 280 American Sign Language III
(4) and DEAF 281 American Sign Language IV (4). For cultural issues, students are required to take DEAF 360 (American Deaf Culture (3). Students are also required to take
a course on ASL linguistics (DEAF 484 Structure of ASL (3).
All students are required to take a senior-year capstone course, DEAF 497 (3). Students are free to choose two courses from the following courses: DEAF 300 (Advanced
ASL Conversation (3); DEAF 370 ASL/English Translation (3); or DEAF 489/L (Introduction to ASL Translation of Literacy and Artistic Works/Creative Uses of ASL). Finally, the students can choose three courses out of the following:
1. CD 410
Hearing Science (3 units)
2. DEAF 350
Principles of Sign Language Interpretation (3 units)
3. DEAF 400
Deaf People and Hearing People: A Comparative Cultural Analysis
(3 units)
4. DEAF 401
Deaf History (3 units)
5. DEAF 402
Deaf Literature (3 units)
6. DEAF 404
Issues and Trends in the Deaf Community (3 units)
7. DEAF 406
The Deaf Learner (3 units)
8. DEAF 485
Issues in American Sign Language (3 units)
9. DEAF 490 A-G Essentials of Signed Languages (1-1-1-1-1-1-1 units)

The last course is described as a course with 6 different units, with one credit per unit.
The 490 group focuses on developing advanced ASL/signed language skills as well as
exposing students to specific ASL or signed language skills. Each unit course focuses on
a specific topic/skill and includes practice of the requisite skills: (A) Classifiers; (B)
Technical Signs; (C) Foreign Signs; (D) Sentence Types; (E) ASL Number Systems; (F)
Visual-Gestural Communication; and (G) Public Signing.
CSUN also offers a two-year plan, a four-year plan, and a five year plan for Deaf
Studies majors. However, for the purpose of this paper, the paper will mention only the
four-year plan. As the manual describes, the four year plan assumes the student has no
remedial course requirements, no previous experience with ASL courses (or is not fluent
in ASL), and is enrolled full-time.
Table 1 CSUN Semester Planner

Y1

Fall

Spring

DEAF 160 ASL I
(4)

DEAF 161 ASL II
(4)
DEAF 200 Introduction to Deaf Studies
(3)

Y2

Y3

DEAF 280 ASL III
(4)

DEAF 281 ASL
IV(4)

DEAF 360 American Deaf Culture (3)

Core Course (3)

DEAF 484 Structure Core Corse (3)
of ASL (3)
Core Course (3)
Core Course (3)

Summer

Concentration
Course (3)
Concentration
Course (3)
Y4

Concentration
Course (3)

DEAF 497 Deaf
Studies Capstone (3)

Concentration
Course (3)

Core Course (3)
Concentration
Course (3)

COLUMBIA COLLEGE CHICAGO

The department of American Sign Language Interpretation at Columbia College
Chicago offers the only degree in the Chicago metropolitan area. It is also accredited by
the Commission on Collegiate Interpretation Education. Since 1993, the department has
graduated students majoring in interpretation, with a four-year program. As the department website outlines, the core curriculum focuses on a plan of study of American Sign
Language, Deaf culture, linguistics, and the theories and skills involved in interpreting
and transliterating. (at http://www.colum.edu/Academics/ASL-English_Interpretation/programs-of-study/asl-major.php). Students are required to complete 56 credit hours
to earn a B.A. in ASL-English interpretation.
Students are required to take two years and a half semesters’ worth of American
Sign Language: 37-1151 ASL I (3); 37-1151 ASL II (3); 37-2153 ASL III; 37-2154
ASL IV (3); and 37-3205 Advanced ASL (3). Students are also required to take a course
on Deaf Culture (37-1252 Deaf Culture (3) and a course on the linguistics of ASL (37-

2253 Linguistics of ASL (3). Upon advancing in the program, students are required to
take several courses related to interpreting, including an introductory course to interpreting (37-1253 Introductions to Interpreting (2). Students take the following courses: Interpreting Techniques (37-2301 (1); Language and Translation (37-2302 (3)); Theory of
Interpretation (37-3304 (3)).
In addition to introductory interpreting courses, students are required to take advanced interpreting courses totaling 12 units: 37-3401 (Consecutive Interpreting (3)); 373402 (Advanced Interpreting Analysis (3)); 37-3403 (Interpreting Discourse Genres (3));
and 37-3404 Transliterating & Educational Interpreting (3).

Before graduating, students

must take one year of practicum (37-3501 Interpreting Practicum I (4) and 37-3502 Interpreting Practicum II (4), totaling eight units. Finally, students are required to take a
course on multicultural issues (37-3204 (3)).
The students must complete three credits of electives from the following list of
courses:
1. 37-1701
2. 37-1899
3. 37-2251
Art (3)
4. 37-2601
5. 37-2602J
6. 37-2603
7. 37-3602
8. 37-3602J
9. 37-3603J
10. 37-3650
11. 37-3661
12. 37-3898

ASL Fingerspelling (3)
Directed Study: ASL/English Interpretation (1)
Historical and Cultural Perspectives on Deaf American Artists and
Creativity and ASL (3)
Working in the Deaf-Blind Community (2)
Introduction to ASL Storytelling (3)
Interpreting for Deaf Blind Consumers (2)
Interpreting for Deaf Blind Consumers (2)
Interpreting in Religious Settings (3)
Topics in ASL-English Interpretation (1)
ASL Literature (3)
Independent Project: ASL-English Interpretation

EASTERN KENTUCKY UNIVERSITY

Eastern Kentucky University, in Richmond, Kentucky, which is accredited by the
Commission on Collegiate Interpreter Education, offers a B.A. in Interpretation. As described on its website, Eastern Kentucky prepares its students so that graduates can start
working as an interpreter. In its programs, the students are admitted to the interpreting
program only after completing prerequisites including ASL courses. Once students are
admitted to the program, they start two years of intensive interpreting course work. (at
http://aslie.eku.edu/).
The university also posted a suggested sequence for its students available at
http://aslie.eku.edu/sites/aslie.eku.edu/files/ITP_Course_Sequence.pdf.) While I have
copied the suggested sequence, I excluded courses not offered by the department or required for graduation with a major in interpreting. The paper will only examine the suggested sequence for majors starting in the Fall of 2012 and thereafter. At
http://aslie.eku.edu/sites/aslie.eku.edu/files/2012_itp_course_sequence.pdf
Table 2 E. Kentucky Course Planner
Fall

Spring

Year 1

ASL 101 (3)

ASL 102 (3)

Year 2

ASL 201 (3)

ASL 202 (3)

ASL 225 Introduction to
Deaf Studies (3)

ASL 210 ASL Fingerspelling &
Numbers (3)
ITP 215 W Professional Issues in
Interpreting (3)

ITP 220 Processing Skills for Interpreters (3)
Year 3

ASL 301 (3)

ASL 302 (3)

ASL 400 ASL Skills for
Interpreters (1)

ASL 400 ASL Skills or Interpreters (1)

ITP 310 Professional Relationship Ethics I (1)

ITP 320 English-to-ASL Interpreting I (3)

ITP 330 Ethics & Special
Settings I (3)

ITP 390 Linguistics & ASL 1 (3)
ITP 425 ASL-to-English Interpreting II (3)
SED 337 Deaf Education (3)

Year 4

ASL 400 ASL Skills for
Interpreters (1)

ITP 495 Practicum II (12)

ITP 410 Professional Relationship Ethics II (2)
ITP 420 English-To-ASL
Interpreting II (3)
ITP 430 Ethics & Special
Settings II (3)
ITP 470 Practicum I (3)
ITP 480 Interactive Interpreting (3)
ITP 490 Linguistics &
ASL II (3)

GALLAUDET UNIVERSITY

Gallaudet University offers both undergraduate and graduate degrees in ASLEnglish Interpretation. As the only university for the Deaf, Gallaudet provides the opportunity for its students to live, study, and interact with Deaf people on the campus, from
dormitories to classrooms to administrative offices. Thus their program for interpreting
students is unique, since full immersion in Deaf culture and ASL during academic studies
is possible, compared with the other schools profiled in this study.
Gallaudet’s B.A. in Interpretation (BAI) is described as an “integrated series of
courses and experiences that are intended to provide students with knowledge, fieldwork,
techniques and interpreting skills in interactive interpreting in legal, education, medical,
business, government and mental health settings.” (at https://www.gallaudet.edu/department-of-interpretation-and-translation/interpretation-major) The interpreting internship
varies from student to student. The BAI program mainly is a four-year format and consists of 39 credits in the major, which includes coursework, fieldwork and field internship.
Before formal admission to the program, students must take the following pre-major courses: BIO 105 (Introduction to Human Biology (4); LIN 101 (Sign Language and
Sign Systems (3); and INT 101 (Introduction to Interpreting (3). Once students are admitted, they are required to take the following courses:
1.
2.
3.
4.

INT 203
INT 223
INT 325
INT 340
tion (3)
5. INT 344
6. INT 346

ASL for Interpretation Majors (3)
Interactive Discourse Analysis (3)
Fundamentals of Interpreting (3)
Interpreting Interaction: Translation and Consecutive InterpretaInterpreting Interaction: Medical (3)
Discourse and Field Applications I (3)

7. INT 443
8. INT 453
9. INT 455
10. INT 492
11. INT 494

Interpreting Interaction: Education (3)
Interpreting Interaction: Business - Government (3)
Discourse and Field Applications II (3)
Senior Seminar Project and Portfolio (3)
Senior Internship (9)

In addition to the required coursework, students are also required to take DST 311
(Dynamics of Oppression (3)) and LIN 263 Introduction to the Structure of ASL (3). No
course planner is provided on the department website.
NORTHEASTERN UNIVERSITY

Northeastern University, located in Boston, Massachusetts, also offers an undergraduate degree for interpreting students. According to the department, the program is designed to give the students a mastery of American Sign Language as well as giving them
access to the Deaf Community.
Students are required to take three years of American Sign Language: AMSL
1101 (Elementary ASL I); AMSL 1102 (Elementary ASL 2); AMSL 2101 (Intermediate
ASL 1); AMSL 2102 (Intermediate ASL 1), AMSL 2102 (Intermediate ASL 2); AMSL
3101 Advanced ASL I; and AMSL 3102: Advanced ASL 2, for a total of 22 hours. The
last language course is for 2 units while the remainder of the courses are for 4 units.
In addition, students are required to take both DEAF 1500: Deaf People in Society and
DEAF 2500: Deaf History and Culture. Students are also required to take two linguistic
courses: DEAF 2700: ASL Linguistics and LING 1150: Introduction to Language and
Linguistics.

For their interpreting coursework: the students are required to take the following
courses:
1.
2.
3.
4.
5.

INTP 3500
INTP 3510
INTP 3515
INTP 4510
INTP 4515

The Interpreting Profession
Interpreting Inquiry Texts
Interpreting Narrative Texts
Interpreting Expository Texts
Interpreting Persuasive Texts

In addition to the interpreting courses, students are required to take a course on performance interpreting, INTP 3350: Performance interpreting – Interpreting for The Theatre.
Students also must take two courses on ethics: INTP 4650: Ethical Decision Making (4)
and INTP 4651: Ethical Fieldwork (2) for a total of six units. Finally, students are required to take a capstone course, INTP 4940: Interpreting Research Practicum for four
units.
Table 3 Northeastern Course Planner
Fall
Y1

Spring

AMSL 1101 Elementary ASL AMSL 1102 Elementary ASL 2(4)
I (4)
AMSL 1500 Deaf People in
Society (4)
AMSL 1000 ASL at Northeastern (4)

Y2

Y3

AMSL 2101 Intermediate
ASL 1 (4)

AMSL 2012 Intermediate ASL 2
(4)

AMSL 2500 Deaf History
and Culture (4)

AMSL 2700 Linguistics of ASL
(4)

AMSL 3101 Advanced ASL
1 (4)

AMSL 3102 Advanced ASL 2 (2)
(4)

Y4

AMSL 3500 The Interpreting
Profession (2)

AMSL 3515 Interpreting Narrative
Texts (4)

AMSL 3510 Interpreting Inquiry Texts (4)

AMSL 3500 Performance Interpreting (4)

AMSL 4510 Interpreting Expository Texts (4)

AMSL 4515 Interpreting Persuasive Texts (4)

AMSL 4650 Ethical Decision
Making (4)

AMSL 4996 Interpreting Practicum (4)

AMSL 4651 Ethical Fieldwork (2)

AMSL 4940 Interpreting Research
Practicum (Capstone) (4)

AMSL 4940 Interpreting Research Practicum (Capstone)
(4)

ST. CATHERINE UNIVERSITY

St. Catherine University in Minneapolis/St. Paul, Minnesota, colloquially known
as St. Kate’s, encourages its graduates to work toward the goal of passing the national interpreting certification exam. The students, while not required to do so, can choose to
concentrate in healthcare or educational interpreting (as described on the website). Students can take either ASL 3130: Conversational ASL or INTP 4410: Educational Interpreting during their senior year, per the major course sequence recommendation (on the
website).
Based on the sample academic plan from their department website, the faculty
recommends students take both ASL 1110: Beginning ASL I and ASL 1120: Beginning
ASL II during their first year. During their second year, students take the following

courses: ASL 2110: Intermediate ASL I, ASL 2010: Introduction to American Deaf Culture, ASL 2120: Intermediate ASL II, and ASL 2500: Fingerspelling Lab. During their
junior year, students can take ASL 3310: Advanced ASL I and ASL 3120: Advanced
ASL II. They can also begin interpretation courses, such as INTP 3050: ASL and English Text Analysis and INTP 3060: ASL/English Translation. Students can also select
one elective from the list of available ASL and interpretation courses. Finally, during
their final year, students take ASL 3130: Conversational ASL, ASL 3330: ASL Classifiers, as well as taking a seminar, INTP 4210: Senior Seminar. Additionally, senior-year
students can also elect to take either an elective course from the list of available ASL or
interpreting courses or do an internship, INTP 4604.
Table 4 St. Catherine Course Planner
Fall

Spring

Year 1

ASL 1110: Beginning ASL I
(4)

ASL 1120: Beginning ASL II
(4)

Year 2

ASL 2110: Intermediate ASL I
(4)

ASL 2120: Intermediate ASL
II (4)

ASL 2010: Introduction to
American Deaf Culture (4)

INTP 2020: Intro to the Interpreting Profession (2)
ASL 2500: Fingerspelling Lab
(1)

Year 3

ASL 3110: Advanced ASL I
(4)

ASL 3120: Advanced ASL II
(4)

INTP 3050: ASL and English
Text Analysis (4)

INTP: ASL/English Translation (4)

INTP 3210: Ethics and Decision Making (4)

Year 4

INTP 4050: ASL/English Interpreting I (4)

INTP 4060: ASL/English Interpreting (4)

ASL 3130: Conversational
ASL (4) OR INTP 4410: Educational Interpreting (4)

INTP 4310: Healthcare Interpreting (4)
INTP 4210: Senior Seminar
(4)
INTP 4604: Internship (4)
ASL 3330 ASL Classifiers (4)

UNIVERSITY OF ARKANSAS AT LITTLE ROCK

The University of Arkansas at Little Rock (UALR)’s Interpreter Education Program includes second language learning, foundations in deaf culture, deaf-blindness, beginning to advanced methods in interpretation, electives, and core requirements, as described on the program website at http://ualr.edu/ba/INAS/, last accessed March 17,
2013. Priority is placed on acquisition of requisite knowledge, values, and competencies
by balancing second language learning and interpretation theory with practical applications so that candidate proficiencies are aligned with national interpreting standards.
UALR abides by program standards set forth by the Commission on Collegiate Interpreter Education.
Graduates who want to graduate with a B.A. in Interpreting need to complete 124
hours. According to the department, the degree is designed to develop mid- to high-level
interpreting skills for students who are advancing their careers in interpretation and the
field of deafness. This program is also designed to develop the interpreting skills necessary for interpretation between individuals who are hearing and individuals who are deaf,

deaf-blind, or hard of hearing, in the public and private sectors, educational institutions,
business and industry, the arts, and in the community at large throughout Arkansas and
the country.
In order to graduate with a B.A. in Interpreting, the student will need to complete
a B.A. in interpreting with 106 hours in ASL/English Interpreting, according to the
UALR Course/Curriculum, (copy saved, original on file with the author). In addition, the
student will also need to complete a minor in educational interpreting with 18 hours. In
total, the student must complete 124 hours (106 plus 18 hours) to graduate with a degree
in Interpreting: ASL/English.
In addition to three years of language courses (ASL I-V), the students are also required to take the following courses (totaling 25 hours): INTR 2240: Specialized Terminology in which students are introduced to specific terminology, concepts, and protocol
in specialized settings, including but not limited to legal, medical, and mental health;
INTR 2330: MCE in Educational Settings; INTR 2344: Comparative Linguistics; and
INTR 2280: Fingerspelling. Students are also required to take 9 hours in foundational
courses: INTR 1340: Deaf Culture, INTR Introduction to Interpreting, and INTR 3380:
Introduction to Interpreting Research. Once students are ready for interpreting classes,
they must take 21 hours of such courses. These include INTR 3364: Sign to Voice Interp/Transliterating, INTR 3366: Voice to Sign Interpreting/Transliterating, INTR 4330:
Interpreting 1, INTR 4332: Interpreting 2, INTR 4358: Interpreting For Persons who are
Deaf-Blind, INTR 4380: Advanced Transliterating, and INTR 4382: Advanced Interpreting.

Students who plan to minor in Educational Interpreting have to complete 18 hours
of courses. These courses are: INTR 3344: Interpreting Theory & Process, INTR 3350:
Artistic Interpreting, INTR 3372: Interpreting for Persons who are Hard of Hearing,
INTR 4346: Principles of Educational Interpreting, INTR 4370: Ethical Standards &
Practices, and INTR 4384: Interpreting Academic Subjects. Finally, the students are also
required to take 7 hours in doing an internship (INTR 4770: Internship).
The program also offers three courses as part of its service-learning component.
In addition students can also take three courses related to service- learning. The three
courses are: INTR 3350: Artistic Interpreting in Education; INTR 3358: Interpreting for
Persons who are Deaf-Blind; and INTR 4384: Interpreting Academic Subjects. These
courses appear to be upper-division courses requiring pre-requisites.
For example, in order to take INTR 3344: Interpretation Theory and Process, the
student must take the prerequisite course, INTR 2342. However, the course is missing
from both the course website and the program brochure listing the departmental courses.
INTR 2342 is also missing from the program website. It is assumed that the course is in
error and was probably phased from the program’s previous offerings, or the program
was not updated to reflect the correct numbering of the course as well as correcting the
prerequisites for the courses where INTR 2342 was a prerequisite. The department does
not offer a course planner, so it is difficult to determine required and suggested sequences. Nevertheless, the course listings suggest a broad overview of interpreting
courses.
UNIVERSITY OF NEW HAMPSHIRE

As described by the school, the University of New Hampshire’s program is a specialized, in-depth program, guided by the “premise that deaf people, as a linguistic minority, possess their own cultural values, literature, history, traditions and social conventions.” Interpretation, according to the program, requires bilingual and bicultural competence in spoken English and American Sign Language. Students build a theoretical foundation in ASL/English interpretation while preparing for interpreter certifications at both
the state and national level.
In 1999 the program became the first interpreting program in the nation determined to be in compliance with the National Interpreter Education Standards of the Conference of Interpreter Trainers (CIT), and the first to be accredited by the Commission on
Collegiate Interpreter Education (CCIE) in 2007.
To graduate, students must complete 64 credits in the major with a grade of C or
better. Students are required to take three years of ASL courses (ASL 435, 436, 531,
532, 621, and 622). In addition, students are required to take two courses related to culture and linguistics: INTR 438: A Sociocultural Perspective on the Deaf Community, and
INTR 539: Comparative Linguistic Analysis for Interpreters. In addition to one year of
field experience/seminars, students must take five interpreting courses ranging from introduction to interpreting to consecutive interpretation to simultaneous interpretation. Finally, they must take one course on ethics and professional standards for interpreters.
The course sequence is posted and available on the program website, which is reproduced below with the title of the course added and the credit hours noted for each
course.

Table 5 University of New Hampshire Course Planner

Y1

Y2

Y3

Fall

Spring

ASL 435: American Sign
Language I (4)

ASL 436: American Sign Language II (4)

INTR 438: A Sociocultural
Perspective (4)

INTR 430: Introduction to Interpretation (4)

ASL 531: American Sign
Language III (4)

ASL 532: American Sign Language IV (4)

INTR 439: Ethics & Professional Standards for Interpreters (4)

INTR 540: Principles and Practice of Translation (4)

ASL 621: Advanced American Sign Language Discourse I (4)

ASL 622: American Sign Language Discourse II (4)

INTR 630: Principles and
Practice of Consecutive Interpretation (4)

Y4

INTR 734: Field Experience and Seminar I (4)

INTR 539: Comparative Linguistic Analysis for Interpreters
(4) (or Discovery course)

INTR 636: Principles of Simultaneous Interpretation (4)
INTR 539: Comparative Linguistic Analysis for Interpreters
(4) (or Discovery course)
INTR 735: Field Experience
and Seminar II (4)

INTR 732: Simultaneous
Interpretation of Discussions, Speeches, and Reports (4)

UNIVERSITY OF NORTHERN COLORADO, DOIT

Greely, Colorado, is home to the University of Northern Colorado (UNC). The
UNC DOIT Center's American Sign Language-English Interpretation program is an
online program with summer on-site requirements. The degree program also offers three
emphasis areas with 18 credit units in each concentration area: community, educational,
or legal.
In addition to the majors, students can also add an emphasis in three areas: Community Interpreting, Legal, or Educational. For the Educational component, requirements
include Interpreting in K-12, K-12 classroom environment, K-12 interpreting skills development, K-12 communication assessment, and K-12 Interpreting skills development. In
addition, students also take supervision of interpreting systems and leadership in interpreting.
For the Community interpreting concentration, students take classes covering introduction to community interpreting, community interpreting skill development, interpreting via distance technologies, and supervision of interpreting systems and leadership
in interpreting. The Legal Emphasis involves courses with an overview of interpreting in
the American judicial system, civil litigation, and criminal law, including an internship
with skills development for legal interpreters. Lastly, students should take supervision of
interpreting system and leadership in interpreting.
Regardless of the emphasis area, the students are required to take the following
courses:
1. INTR 101
2. INTR 102
3. INTR 103

ASL V (3)
ASL VI (3)
ASL VII (3)

4. INTR 111
5. INTR 112
6. INTR 113
7. INTR 115
8. INTR 204
9. INTR 205
10. INTR 210
11. INTR 211
12. INTR 215
13. INTR 220
14. INTR 311
15. INTR 312
16. INTR 315
17. INTR 320
18. INTR 321
19. INTR 322
20. INTR 323
21. INTR 330
22. INTR 331
23. INTR 401
24. INTR 415
25. INTR 425
26. INTR 426
27. INTR 492

ASL Linguistics (3)
Theory and Practice of Interpreting (3)
Discourse Analysis(3)
Portfolio Assessment I (1)
ASL VIII
(3)
ASL Self-Directed Lab(1)
ASL and English Contrastive Analysis(2)
Critical Thinking and Analysis Skills for Interpreters(3)
Portfolio Assessment II(1)
Introduction to Consecutive Interpreting
(3)
Community and Identity: A Service Learning Experience(2)
Intercultural Communication (3)
Portfolio Assessment III(1)
Introduction to Simultaneous Interpreting (3)
Consecutive Interpreting Skills Lab I (2)
Consecutive Interpreting Skills Lab II(2)
Simultaneous Interpreting Skills Lab I(2)
Observation Supervision I
(2)
Observation Supervision II (2)
Professional Decision Making for Interpreters (3)
Portfolio Assessment IV
(1)
Simultaneous Interpreting Skills Lab II (2)
Simultaneous Interpreting Skills Lab III (2)
Internship for Interpreters (3)

Table 6 University of Northern Colorado (DOIT) Course Planner
Fall
Year 1

Spring

Summer

INTR 101: Advanced ASL I (3)

INTR 102: Advanced ASL 2(3)

INTR 103: ASL VII
(3)

INTR 111: ASL
Linguistics (3)

INTR 113: Discourse Analysis (3)

INTR 115: Portfolio
Assessment 1 (3)
INTR 210: ASL and
English Contrastive
Analysis (2)

Year 2

ASL VIII (3)

INTR 112: Theory
and Practice of Interpreting (3)
INTR 205: ASL
Self-Directed Lab
(1)

Year 3

INTR 312: Intercultural Communication (3)

INTR 215: Portfolio
Assessment II (1)

INTR 211: Critical
Thinking (3)
INTR 220: Introduction to Consecutive Interpreting (3)
INTR 315: Portfolio
Assessment III (1)

INTR 311: Commu- INTR 320: IntroINTR 321: Consec- nity and Identity (2) duction to Simultautive Interpreting
neous Interpreting
INTR
322:
ConsecSkills Lab I (2)
(3)
utive Interpreting
INTR 330: Observa- Skills Lab II (2)
INTR 323: Simultation and Supervision
neous Interpreting
I (2)
Skills Lab I (2)
Year 4

INTR 331: Observa- INTR 401: Profestion-Supervision II
sional Decision(2)
Making (3)
INTR 405: Supervision of Interpreting
Systems (3)

INTR 426: Simultaneous Interpreting
Skills Lab III (2)

INTR 415: Portfolio
Assessment (1)
INTR 492: Internship in Interpreting
(3)

INTR 425: Simultaneous Interpreting
Skills Lab II (2)

UNIVERSITY OF SOUTHERN MAINE

The University of Southern Maine (USM) is situated in Portland. Students at this
school major in linguistics with a concentration in ASL/English Interpreting. In addition
to three years of ASL, students are required to take the following courses:
1. LIN 105

Contrastive Analysis: ASL and English

2. LIN 185:
3. LIN 310:
4. LIN 313:
5. LIN 422:
6. LIN 331:
7. LIN 332:
8. LIN 333:
9. LIN 334:
10. LIN 410:
11. ASL 401:
12. ASL 402 :

Language, Mind, and Society: An Introduction to Linguistics
Signs of Language in the Brain
Syntax
A cognitive Perspective on Syntax
ASL/English Interpreting
Consecutive Interpreting and Deaf/Hearing Interpreter Teams
Interpreting: Source Language ASL
Interpreting: Source Language English
Ethical Decision Making in ASL/English Interpreting
Advanced American Sign Language I (5th )
Advanced American Sign Language II

USM can take one course from the following topics: ASL 301: ASL Literature; ASL
302: ASL Linguistics; and ASL 303: Deaf Art, Film, and Theatre in ASL. Finally, students can select one course from the following courses, LIN 405: Sight Translation; LIN
413: Supervised Mentoring; LIN 498: Introduction to Language Research; or LIN 425:
Special Topics in ASL/English Interpreting.
As described in the 2012-2013 USM Undergraduate Catalog, students must take
four semesters of ASL or have attained a level of proficiency equivalent to four semesters. However, the courses or the equivalent do not count as credits toward the major, but
are prerequisites to the interpreting courses and upper-level ASL courses. In order to take
ASL 401, students must earn a grade of at least B in ASL 202 or its equivalent and score
2 or better on either the ASLA or ASLPI.
Table 7 University of Southern Maine Course Planner
Semester

Fall

Spring

Year 1

LIN 105: Contrastive
Analysis: ASL and
English (3)

ASL 102: Beg ASL
II (4)

Misc. Notes

ASL 101: Beg ASL I
(4)

LIN 203: Intro to
Deaf World (3)
LIN 185: Language,
Mind, and Society
(3)

Year 2

LIN 310: Sign of Language on Brain (3)
LIN 313: Syntax (3)

It was suggested that
students can take ASL
ASL 202: Intermedi- 202 and LIN 331 at the
ate ASL II (4)
same time.
LIN 422: Cognitive

ASL 201: Interim ASL
I (4)
Year 3

ASL 401: Advanced
ASL I (4) (Footnote)

ASL 402: Adv. ASL
II (4)
LIN 331: ASL/English Interpretation (4)

Year 4

LIN 332: Consecutive
Interpreting and
Deaf/Hearing Interpreter Teams (3)
LIN 333: Interpreting:
Source ASL (3)
LIN 334: InterpretingSource English (3)

Other
Courses
that can be
taken at any
other times:

ASL 301: ASL Literature (3)
ASL 302: Linguistics
of ASL (3)
ASL 303: Deaf Art,
Film and Theatre In
ASL (3)

LIN 435: Advanced
Interpreting &
Practicum (6) [Capstone course]

c) DATA ANALYSIS PROCEDURES

After reviewing all the college catalogues and course descriptions outlined by each
department, I classified the courses in the following categories:
1. ASL Courses: courses which are designed to develop a student’s ASL skills,
starting with Introduction to ASL and ending with courses designed for the second or third year of study of ASL.
2. Skills Development: courses which are developed and designed to nurture and
enhance a student’s ASL skills. Examples of this type of course would include
courses focusing on ASL skills required for interpretation as well as student labs.
In this particular grouping, I also placed courses dealing with communication variations within the Deaf Community, such as Deaf-Blind communication, as well
as how to interpret for the Deaf-Blind. This section would also include any
courses dealing with specialized ASL vocabulary such as Technical or Medical
signs. Courses dealing with fingerspelling and with numerical system are also included in this category.
3. Deaf Culture and Norms Category: I placed the courses that expose students to
Deaf Culture, Deaf History, and to cultural norms within the Deaf Culture. While
there are some thoughts about separating Deaf History courses from Deaf Culture,
I have decided to include Deaf History in the category.
4. Deaf Art: In this category I placed all courses dealing with artistic expressions
within the Deaf Community whether poetry, storytelling, or theater.

5. Ethics: I included all courses related to teaching ethics and examination of interpreting ethics. Courses related to decision-making while interpreting and to maintaining professional standards are also included in this category.
6. Interpreting: Due to the vast number of interpreting courses offered by all colleges in this study, I separated these courses into several categories:
a. Interpreting: I placed all introductory courses and any others that introduce
the concept of interpreting as well as courses related to theory of interpreting in this subsection.
b. Advanced Interpreting Courses: Courses that cover more advanced skills
and techniques, which include ASL to English Interpretation, Consecutive
Interpreting, and Simultaneous Interpreting are in this division.
c. Specialized Areas of Interpreting: The category includes all specialized
areas of interpreting including Deaf Interpreting, Educational Interpreting,
as well as Theatrical Interpreting.
7. Linguistic Study of ASL: These courses deal with the linguistic study of American Sign Language as a language, which also includes comparative analysis of
ASL and English.
8. Miscellaneous Courses: This section is a potpourri of courses that do not fit into
any of the other sections, yet fall under the rubric of interpreting.
9. Internship/Practicum: This grouping includes all courses related to required formal-internship and practicum courses. This category includes all courses related
to the student’s practicum before they graduate from their college with an interpreting major. The category also includes other forms of internships, including

observation and field observations. Finally, I have devised a sub-section to this
category covering research and portfolios.
a. Research: this sub-group includes all courses related to research, including
capstone studies.
b. Portfolio: this sub-group includes all courses related to portfolio assessment.
10. Teaching Interpreting: The courses include all courses related to teaching interpreting.
For each college, a pie chart was created to show the percentage of the available
courses each department offers to its students. A second pie chart shows what percentage
of courses students are required to take to satisfy their majors. From the charts, the
courses that are already classified in the categories are then fed into the excel spreadsheet.
1. CALIFORNIA STATE UNIVERSITY, NORTHRIDGE:

The chart, Table 8, shows the number of courses available in each category as
well as the total credit units offered for each category. For instance, the department offers 4 ASL courses, totaling 16 units. The department also offers two courses on linguistics, totaling 6 units. Determining and calculating the number of courses as well as credits available for CSUN was made difficult due to several courses overlapping several categories. For instance, as described in its catalog, students can select DEAF 490A-G Essential Features of ASL/Signed Languages for 6 units. However, the DEAF 490A-G

classes are divided into six (one unit) sub-units: Classifiers (1), Technical Signs (1), Foreign Signs (1), Sentence Types (1), Number Systems (1), Visual-Gestural Communication (1), and Public Signing (1).

In addition, the department also offers DEAF 491A-F,

one of which is Ethics for one unit. So when one examines the Ethics category, one can
see that there is one ethics course being offered for one credit unit.
Table 8 CSUN Program Offerings

What the program offers:

Total of credits.

Number of
courses

ASL Courses

16

4

Skills Development Courses

15

6

Deaf Culture

21

7

Deaf Art

8

3

Ethics

1

1

Interpreting

13

4

Advanced Interpreting

3

1

Specialized Areas of Interpreting

2

1

Linguistics

6

2

Misc.

3

1

Practicum/Internship

9

3

Specialized Areas of Interpreting, 2, 2%
Misc, 3, 3%

Ethics, 1, 1%

Advanced Interpreting, 3, 3%

Linguistics, 6, 6%

Deaf Culture , 21, 22%
Deaf Art , 8, 8%
Practicum/Internship , 9,
9%

Intro to
Interpreting, 13,
13%

ASL Courses, 16, 17%

Skills Development
Courses, 15, 16%

Figure 1: CSUN Department Offerings
The chart shows the percentage of courses being offered. At first glance, it is apparent that the bulk of courses being offered are related to Deaf Culture with 22% of total
courses. The interpretation is understandable considering that CSUN was one of the first
colleges to establish a Deaf Studies department. However when only required major
courses are considered, the totals are different.

Table 9 CSUN Interpreting Major Requirements
What CSUN interpreting students are required
to take:

Number of
courses

Total credits.

ASL Courses

4

16

Skills Development Courses

2

3 to 9

Deaf Culture

2

6

Deaf Art

1

2

Ethics

1

1

Intro to Interpreting

3

10

Advanced Interpreting

1

3

Specialized Areas of Interpreting

1

0 to 6

Linguistics

1

3

Misc.

0

0

Practicum/Internship

1 to 2

3 to 6

Due to varying requirements, credit requirements may vary for each category. As described earlier, students can elect to take several courses to fulfill the interpreting major
requirement. For this study’s purpose, I elected to create a pie chart with the lowest number in the chart.

Linguistics, 3, 6%

Practicum/Internship ,
Misc, 0, 3, 6%
0%

Specialized Areas of
Interpreting, 0, 0%
Advanced
Interpreting, 3, 7%
ASL Courses, 16, 34%

Interpreting, 10, 21%

Ethics, 1, 2%

Deaf Culture , 6,
13%

Skills Development
Courses, 3, 7%

Deaf Art , 2, 4%

Figure 2: What CSUN Interpreting Majors are required to take.
Figure 2 shows that for the interpreting majors, ASL courses compromise 34% of
their studies, with interpreting courses account for 21%. While this is not a perfect or
accurate representation of the CSUN Deaf Studies program due to the varying course requirements to fulfill, this demonstrates that for the majority of interpreting students, most
of their studies are devoted toward to developing and acquiring ASL as a second language while studying to become interpreters. In addition, only 1% of their studies are devoted to ethics, if the student chooses to take DEAF 491A-F as part of their requirement.
If the student chooses something other than DEAF 491A-F, then the study of ethics will
be less than 1% or perhaps zero. However, it should be emphasized that it does not
mean that the program offers only one unit on ethics as the ethics could be incorporated
or taught as part of other interpreting courses.
Examining Figure 2 indicates that an emphasis is placed on teaching Deaf Culture
with 13% of the credits being required to graduate being set aside for Deaf Culture as

well as teaching ASL as a second language with 34% of the credits being devoted to
learning ASL.
2. COLUMBIA COLLEGE CHICAGO

The chart shows the total number of classes being offered at the college as well as the
number of credits available in each category. The chart indicates the college offers five
ASL courses, accounting for 15 credit hours. The chart also indicates the department
does not offer any ethics courses. However it could be interpreted to show that ethics are
discussed in or incorporated into interpreting courses.
Table 10 Columbia College Program Offerings
What the program offers:

Number of
courses

Total of credits.

ASL Courses

5

15

Skills Development:

4

9

Deaf culture

1

3

Deaf Literature

4

12

Ethics

0

0

Interpreting

2

5

Advanced Interpreting

7

13

Specialized Interpreting

2

6

Linguistics

2

6

Misc.:

1

3

Internship/Practicum

2

8

Internship/Practicum,
8, 10%
ASL Courses, 15, 19%
Misc:, 3, 4%
Linguistics, 6, 8%
Skills Development:, 9, 11%

Specialized Interpreting, 6, 7%
Deaf culture, 3, 4%
Deaf Literature, 12,
15%

Advanced Interpreting, 13, 16%

Interpreting, 5, 6%

Ethics, 0, 0%

Figure 3 Columbia College Department Offering
Figure 3 shows that ASL courses account for 19% of Columbia College offerings,
with the next highest category being 16% for Advanced Interpreting Courses, which includes courses such as Topics in ASL-English Interpreting, Consecutive Interpreting, and
Interpreting Techniques. At first glance, it may appear that they offer no courses on ethics. However, it is possible that other courses on interpreting already incorporate ethics.
When one examines what courses interpreting students are required to take, Table 11
shows that the bulk consists of ASL and Interpreting courses, including Advanced Interpreting courses.

Table 11 Columbia College Interpreting Major Requirements
What students are required to take:

Number of courses

Total of credits.

ASL Courses

5

15

Skills Development

0

0

Deaf Culture

1

3

Deaf Literature

0

0

ASL Linguistics

1

3

Interpreting

4

9

Advanced Interpreting

4

12

Practicum

2

8

Misc.:

1

3

Elective

1

3

Total of Units:

56

Elective, 3, 5%
Misc:, 3, 5%

Practicum, 8, 14%

Skills Development,
0, 0%

ASL Courses, 15, 27%
Advanced
Interpreting, 12, 22%

Deaf Culture, 3, 6%

Interpreting, 9, 16%

Deaf Literature, 0,
0%

ASL Linguistics, 3, 5%

Figure 4 What Columbia College Interpreting Students are required to take
Figure 4 shows what percentage of courses interpreting students are required to take.
Similar to the department offerings, most required classes are ASL (27%) and Advanced
Interpreting courses (22%). If one combines all interpreting courses, it would account
for 38% of the total courses required for graduation. However, it shows that the students
are not required to take any courses on Ethics, and students only take one course on Deaf
Culture as well as one course on Linguistics of ASL.
3. EASTERN KENTUCKY UNIVERSITY

The program at Eastern Kentucky University (EKU) offers six ASL courses, totaling
18 credit hours in its department. While it does not offer any introduction to interpreting
courses, the department does offer six courses classified as Advanced Interpreting, total-

ing 18 credit hours. In addition, the department also offers two linguistics courses, totaling 6 credit hours. What is interesting is that the department also offers five courses on
ethics, totaling 12 credit hours of ethical studies.
Table 12 E. Kentucky Program Offerings
What the program offers:

Number of courses Total credits.

ASL Courses:

6

18

Skills Development Courses

2

6

Deaf Culture

2

6

Deaf Art

0

0

Ethics

5

12

Intro to Interpreting

0

0

Advanced Interpreting

6

18

Specialized Areas of Interpreting

0

0

Linguistics

2

6

Miscellaneous

0

0

Practicum/Internship

2

15

Misc, 0, 0%
Practicum/Internship ,
15, 19%

Specialized Areas of
Interpreting, 0, 0%

ASL Courses:, 18, 23%

Linguistics, 6, 8%

Skills Development
Courses, 4, 5%

Advanced
Interpreting, 18, 23%

Deaf Culture ,
6, 7%

Ethics, 12, 15%
Deaf Art , 0, 0%
Intro to Interpreting,
0, 0%

Figure 5 E. Kentucky Program Offerings
Figure 5 shows that 23% of EKU’s program comprise ASL courses. Figure 5
also shows that 23% of EKU’s courses are classified as Advanced Interpreting courses.
While the department does not offer any courses that would be classified as part of Introduction to Interpreting, it would be assumed that the introductory concept of interpreting
is already made part of its existing curriculum. What is interesting is that Ethics comprises of 15% of the program.
Table 13 E. Kentucky Interpreting Major Requirements
What students are required to take:

Number of courses Total credits.

ASL Courses:

6

18

Skills Development Courses

2

6

Deaf Culture

1

3

Deaf Art

0

0

Ethics

5

12

Intro to Interpreting

0

0

Advanced Interpreting

6

18

Specialized Areas of Interpreting

0

0

Linguistics

2

6

Miscellaneous

0

0

Practicum/Internship

2

15

Misc, 0, 0%

Specialized Areas of
Interpreting, 0, 0%

Practicum/Internship
, 15, 19%

ASL Courses:, 18, 23%

Linguistics, 6, 8%
Skills Development
Courses, 6, 8%

Advanced
Interpreting, 18, 23%

Deaf Culture , 3, 4%
Ethics, 12, 15%

Deaf Art , 0, 0%

Intro to
Interpreting, 0,
0%

Figure 6 What E. Kentucky Interpreting Students are required to take
The chart, Table 13, is nearly identical to the program offerings, except for the Deaf
Culture category, which contains only one course (with three credit units). Figure 6
shows that in addition to ASL courses, most of their interpreting studies are devoted to

Advanced Interpreting courses, accounting for 23% of their total studies, and Ethics, for
15%. 19% of their studies are focused on Practicum, with at least 15 credit units devoted
toward the practicum (ITP 470 and ITP 495).
4. GALLAUDET UNIVERSITY

Table 14 Gallaudet Program Offerings
What the program offers:

Number of
courses

Total credits.

ASL Courses:

0

0

Skills Development Courses

6

8

Deaf Culture

0

0

Deaf Art

0

0

Ethics

0

0

Intro to Interpreting

2

6

Advanced Interpreting

7

11

Specialized Areas of Interpreting

5

11

Linguistics

2

6

Miscellaneous

1

3

Practicum/Internship

4

18

Unlike other colleges, Gallaudet does not require ASL courses for its interpreting
students. However, this could be explained by examining the program requirements for
its program. For the purpose of this study, it will be assumed that Gallaudet requires

competency in American Sign Language before students can take any interpreting
courses. In addition, Gallaudet also has a program, HUGS, which accepts hearing students with proficiency in American Sign Language. As the chart, Figure 7 indicates most
courses are classified as either introductory interpreting or advanced interpreting courses.

ASL Courses:, 0, 0%
Deaf Culture , 0, 0%
Skills
Development
Courses, 8, 13%

Deaf Art , 0, 0%
Ethics, 0, 0%

Practicum/Internship
, 18, 29%

Misc, 3,
5%

Advanced
Interpreting, 11, 17%

Interpreting, 6, 9%

Linguistics,
6, 10%

Specialized Areas of
Interpreting, 11, 17%

Figure 7 Gallaudet Program Offerings
Figure 7 shows that most Gallaudet classes are interpreting courses, with 9% of
courses introductory interpreting courses, advanced interpreting courses with 17%, and
finally 17% classified as Specialized Areas of Interpreting, for a total of 45%. The
practicum/internship accounts for 29%.
Table 15 Gallaudet Interpreting Major Requirements
What students are required to take:

Number of
courses

Total credits.

ASL courses

0

0

Skills Development Courses:

1

3

Deaf Culture

0

0

Deaf Art

0

0

Ethics

0

0

Interpreting

2

6

Advanced Interpreting

2

6

Specialized Interpreting

3

9

Linguistics

2

6

Miscellaneous

1

3

Practicum/Internship

4

18

The charts show what courses students are required to take before they graduate
with a B.A. in Interpreting from Gallaudet University. As noted, students are not required to take any courses in ASL, or any courses in Deaf Culture or Deaf Art. They are
also not required to take Ethics. However, this may be a faulty assumption, since the cultural and Ethics requirements may be part of the core Liberal Arts curriculum or as part
of their General Studies. Without examining data from other programs and without examining data from the General Studies requirements or the overall degree requirement, it
is difficult to know. However, the chart shows that the majority of their studies comprise

interpreting courses.
Skills Development
Courses:, 3, 6%

ASL courses, 0, 0%

Deaf Culture , 0, 0%

Deaf Art , 0, 0%

Interpreting,
6, 12%

Ethics, 0, 0%

Advanced
Interpreting, 6,
12%

Practicm/Internship, 18,
35%

Specialized Interpreting,
9, 17%
Misc, 3,
6%
Linguistics, 6,
12%

Figure 8 Gallaudet Interpreting Degree Requirement
Figure 8 shows that Gallaudet focuses on interpreting courses, for a total of 41%
of the program. The next highest percentage is 35% for the practicum/internship component (18 units in total).
5. NORTHEASTERN UNIVERSITY

Table 16 Northeastern University Program Offerings
What the program offers:

Number of courses

Total credits.

ASL Courses

6

22

Skills Development Courses

0

0

Deaf Culture

2

8

Deaf Art

0

0

Ethics

2

6

Interpreting

1

2

Advanced Interpreting

4

16

Specialized Areas of Interpreting

1

4

Linguistics

2

8

Miscellaneous

0

0

Practicum/Internship

2

8

Practicum/Internship ,
8, 11%
Misc, 0, 0%

Linguistics, 8, 11%

ASL Courses, 22, 30%

Specialized Areas of
Interpreting, 4, 5%
Advanced Interpreting,
16, 21%

Deaf Culture , 8,
11%

Skills Development
Courses, 0, 0%

Ethics, 6, 8%
Deaf Art , 0, 0%
Interpreting, 2, 3%

Figure 9 Northeastern Program Offerings
The Table 16 and Figure 9 shows what interpreting students are required to take to
graduate with a B.A. in Interpretation. ASL courses compose 30% of its course offerings,

with the next highest group being Advanced Interpreting, accounting for 21%. The total
percentage for all interpreting courses is 29%, which includes interpreting courses, advanced Interpreting courses, and specialized areas of interpreting courses.
6. ST. CATHERINE UNIVERSITY

The chart shows that St Catherine University emphasizes ASL and interpreting
courses, classified as Advanced Interpreting Courses. The program offers 6 courses on
ASL, totaling 24 credit hours. The chart also shows that the program offers two courses
for students to gain internship experience with 6 credit units in total. Figure 10 shows that
ASL courses account for 31% of St Catherine’s program. Interpreting courses, including
advanced and specialized areas of interpreting, account for 34%. Table 18 shows that the
credit requirements as well as the required courses for a B.A. in Interpretation could vary
depending on what courses the student takes, as well as what courses they choose in the
Specialized Areas of Interpreting.
Table 17 St. Catherine Program Offerings
What the program offers:

Number of courses

Total credits.

ASL courses

6

24

Skills Development Courses

4

9

Deaf Culture

1

4

Deaf Art

1

2

Ethics

1

4

Interpreting

1

2

Advanced Interpreting

4

16

Specialized Areas of Interpreting

2

8

Linguistics

1

2

Miscellaneous

0

0

Practicum/Internship

2

6

Misc, 0, 0%

Practicum/Internship ,
6, 8%

Linguistics, 2, 3%
Specialized Areas of
Interpreting, 8, 10%

ASL courses, 24, 31%
Advanced Interpreting,
16, 21%
Skills Development
Courses, 9, 12%
Interpreting, 2, 3%

Deaf Culture , 4, 5%

Ethics, 4, 5%

Deaf Art , 2, 2%

Figure 10 St. Catherine University Program Offerings
Table 18 St. Catherine Interpreting Major Requirements
What students are required to take:

Number of courses

Total of credits.

ASL courses

6

24

Skills Development Courses

2 to 5

5 to 9

Deaf Culture

1

4

Deaf Art

0

0

Ethics

1

4

Interpreting

1

2

Advanced Interpreting

4

16

Specialized Areas of Interpreting

1 to 2

4 to 8

Linguistics

0

0

Misc.

0

0

Practicum/Internship

2

6

Practicum/Internship ,
6, 9%

Misc, 0, 0%
Linguistics, 0, 0%
Specialized Areas of
Interpreting, 4, 6%

ASL courses, 24, 37%
Advanced Interpreting,
16, 25%

Interpreting, 2, 3%
Ethics, 4, 6%

Deaf Art , 0, 0%

Skills Development
Courses, 5, 8%
Deaf Culture , 4, 6%

Figure 11 St. Catherine Interpreting Major Requirements
Figure 11 shows the minimum requirements for students to obtain a B.A. in Interpreting. As noted, the credit requirements as well as number of courses could vary depending on what courses the student selects to satisfy both program and graduation requirements. For instance, the Skills Development Courses vary between two to five courses
(for 5 to 9 credit units), depending on what electives the student may select. Figure 11
shows that ASL courses account for 37% for the degree requirement. The interpreting
courses, including all three Interpreting categories, account for 34% of the degree requirement.

7. UNIVERSITY OF ARKANSAS AT LITTLE ROCK

Table 19 and Figure 12 show that ASL courses account for 19% of its program offerings. Interpreting courses, including Advanced Interpreting and Specialized Areas of Interpreting, account for 41%. While the department does not offer any courses in Deaf
Art, the program does offer one course each in Deaf Culture and Ethics.
Table 19 University of Arkansas Program Offerings
What the program offers:

Number of courses

Total credits.

ASL courses

5

15

Skills Development Courses

5

13

Deaf Culture

1

3

Deaf Art

0

0

Ethics

1

3

Interpreting

4

12

Advanced Interpreting

4

12

Specialized Areas of Interpreting

3

9

Linguistics

1

3

Miscellaneous

0

0

Practicum/Internship

2

10

Practicum/Internship ,
10, 12%
Misc, 0, 0%
Linguistics, 3, 4%
ASL courses, 15, 19%

Specialized Areas of
Interpreting, 9, 11%

Skills Development
Courses, 13, 16%

Advanced Interpreting,
12, 15%

Deaf Culture , 3, 4%
Interpreting, 12, 15%

Deaf Art , 0, 0%
Ethics, 3, 4%

Figure 12 University of Arkansas Program Offerings
Table 20 University of Arkansas Interpreting Major Requirements
What students are required to take:

Number of courses

Total credits.

ASL courses

5

15

Skills Development Courses

5

13

Deaf Culture

1

3

Deaf Art

0

0

Ethics

1

3

Interpreting

3

9

Advanced Interpreting

4

12

Specialized Areas of Interpreting

3

9

Linguistics

1

3

Miscellaneous

0

0

Practicum/Internship

2

10

Practicum/Internship ,
10, 13%
Misc, 0, 0%
Linguistics, 3, 4%
ASL courses, 15, 19%

Specialized Areas of
Interpreting, 9, 12%

Skills Development
Courses, 13, 17%

Advanced
Interpreting, 12,
15%

Interpreting,
9, 12%

Deaf Culture , 3, 4%
Deaf Art , 0, 0%
Ethics, 3, 4%

Figure 13 University of Arkansas Interpreting Major Requirements
While Figure 12 and 13 may look identical, the difference is that one interpreting
course is not part of the major requirements, reducing the percentage of interpreting
courses from 15% of the total program offerings to 12%. For the rest of the categories,
the number of courses and number of total credit hours per category remain the same.
However, with the deletion of one interpreting course, interpreting courses account for
39% for the major.

8. UNIVERSITY OF NEW HAMPSHIRE

Figure 14 and 15 shows that ASL courses account for 35% of its program offerings,
ringing in with 24 credit units’ worth of ASL courses being offered. 29% of the program
consists of interpreting courses, including Advanced Interpreting courses. The program
does not have any classes classified as Specialized Areas of Interpreting. In addition, the
program offers two courses related to Deaf Culture and one course on Ethics. The department also offers one course on Linguistics.
Table 21 University of New Hampshire Program Offerings
What the program offers:

Number of courses

Total credits.

ASL Classes

6

24

Skills Development Courses

0

0

Deaf Culture

2

8

Deaf Art

0

0

Ethics

1

4

Interpreting

2

8

Advanced Interpreting

3

12

Specialized Areas of Interpreting

0

0

Linguistics

1

4

Miscellaneous

0

0

Practicum/Internship

2

8

Practicum/Internship ,
8, 12%
Misc, 0, 0%
Linguistics, 4, 6%
Specialized Areas of
Interpreting, 0, 0%

ASL Classes, 24, 35%
Advanced Interpreting,
12, 17%

Interpreting,
8, 12%

Deaf Culture , 8,
12%

Ethics, 4, 6%

Skills Development
Courses, 0, 0%

Deaf Art , 0, 0%

Figure 14 University of New Hampshire Program Offerings
Figure 14 and 15 shows that ASL courses account for 35%, ringing in with 24
credit units or six courses at 4 credit units each, totaling 24, worth of ASL courses being
offered. 29% of offerings consist of interpreting courses, including Advanced Interpreting. The program does not have any courses classified as Specialized Areas of Interpreting. In addition, the program offers two courses related to Deaf Culture and one course
on Ethics. The department also offers one course on Linguistics.
Table 22 University of New Hampshire Interpreting Major Requirements
What students are required to take:

Number of courses

Total credits.

ASL courses

6

24

Skills Development Courses

0

0

Deaf Culture

1

4

Deaf Art

0

0

Ethics

1

4

Interpreting

2

8

Advanced Interpreting

3

12

Specialized Areas of Interpreting

0

0

Linguistics

1

4

Miscellaneous

0

0

Practicum/Internship

2

8

Practicum/Internship ,
8, 13%
Misc, 0, 0%
Linguistics, 4, 6%

ASL courses, 24, 37%
Advanced Interpreting,
12, 19%

Interpreting, 8, 13%
Specialized Areas of
Interpreting, 0, 0%

Ethics, 4,
6%

Deaf
Culture ,
4, 6%

Skills Development
Courses, 0, 0%

Deaf Art , 0, 0%

Figure 15 University of New Hampshire Interpreting Major Requirements
Figures 14 and 15 show that 37% of the degree requirements are ASL courses,
and 32% are interpreting courses, including courses from the Interpreting and Advanced
Interpreting categories.
9. UNIVERSITY OF NORTHERN COLORADO (DOIT)

The University of Northern Colorado (DOIT), as noticed by the chart, does not offer
any courses on Deaf Culture or Literature. However the majority of its program includes
interpreting courses, with some courses offered only within a specialization. For instance, in addition to its Interpreting courses, the University also offers community interpreting, educational interpreting, as well as legal interpreting.

Table 23 University of Northern Colorado (DOIT) Course Offerings

What the program offers:

Number of courses

Total of credits.

ASL Courses

4

12

Skills Development:

1

1

Deaf culture

0

0

Deaf Literature

0

0

Ethics

1

3

Interpreting

1

3

Advanced Interpreting

10

25

Specialized Interpreting

4

12

Linguistics

2

5

Misc.:

3

8

Internship/Practicum

5

11

Internship/Practicum,
11, 14%

Skills Development:, 1,
1%

ASL Courses, 12, 15%

Deaf culture, 0, 0%
Deaf Literature, 0, 0%
Ethics, 3, 4%
Misc:, 8, 10%
Linguistics, 5, 6%

Interpreting, 3, 4%

Advanced
Interpreting, 25, 31%

Specialized
Interpreting, 12,
15%

Figure 16 University of Northern Colorado (DOIT) Program Offering
Figure 16 shows that the bulk of DOIT’s program consists of interpreting courses,
including advanced interpreting and specialized interpreting, totaling 50% of its program
offerings. Just 15% consist of ASL courses. The chart also shows that the department
does not offer any courses on ASL literature or Deaf Culture, which leads to an interpretation that the department places more emphasis on interpreting courses.
Table 24 University of Northern Colorado (DOIT) Interpreting Major Requirements
What students are required to take:

Number of
courses

Total of credits.

ASL Courses

4

12

Skills Development:

1

1

Deaf culture

0

0

Deaf Literature

0

0

Ethics

1

3

Interpreting

1

3

Advanced Interpreting

10

25

3 to 4

12-14 (depending on
which specialization
track the student selects
)

Linguistics

2

5

Misc.:

2 to 3

5 to 8

Internship/Practicum

4 to 5

11 to 13

Specialized Interpreting

While the chart may seem similar to the first chart, the credits requirement could
vary depending on which specialization the student selects: community, educational, or
legal. The graduation requirements can also vary depending on what kind of internship
or practicum the interpreting student chooses. For instance, depending on the specialization, the student can elect to enroll in INTR 405: Supervision of Interpreting Systems for
3 units as part of their elective, one of the courses classified as part of the Practicum/Internship.

Skills Development:, 1,
1%

Internship/Practicum,
11, 14%

Deaf culture, 0, 0%
ASL Courses, 12,
16%

Deaf Literature, 0, 0%
Ethics, 3, 4%

Misc:, 5, 6%

Interpreting, 3, 4%

Linguistics, 5, 7%
Specialized
Interpreting, 12,
16%

Advanced
Interpreting, 25, 32%

Figure 17 University of Northern Colorado (DOIT) Interpreting Requirements
As noted, the bulk of required classes for interpreting are interpreting courses, including Advanced Interpreting and Specialized Interpreting, for a total of 52% of courses devoted toward interpreting. As noted in Figure 17, the University does not offer any
courses on Deaf Culture or Deaf Literature.
10. UNIVERSITY OF SOUTHERN MAINE

Table 25 University of Maine Program Offerings
What the program offers:

Number of courses

Total credits.

ASL Courses

6

24

Skills Development Courses

1

1

Deaf Culture

1

3

Deaf Art

2

6

Ethics

1

3

Interpreting

0

0

Advanced Interpreting

6

16

Specialized Areas of Interpreting

1

3

Linguistics

6

18

Miscellaneous

1

3

Practicum/Internship

4

24

Practicum/Internship ,
24, 24%

ASL Courses, 24, 23%
Skills Development
Courses, 1, 1%

Misc, 3, 3%

Deaf Culture , 3, 3%
Deaf Art , 6,
6%

Linguistics, 18, 18%

Advanced
Interpreting, 16,
16%

Ethics, 3, 3%
Interpreting, 0, 0%

Specialized Areas of
Interpreting, 3, 3%

Figure 18 University of Maine Program Offerings
Table 25 and Figure 18 show that ASL courses account for 23% of the total program offerings, while linguistics accounts for 18% of its program offerings. While the department does not offer any courses classified as Interpreting, the department does offers
classes classified as Advanced Interpreting Courses and Specialized Areas of Interpreting, accounting for 19%. The department also offers one course on Deaf Culture and one
course on Ethics.
Table 26 University of Maine Interpreting Major Requirements
What students are required to take:

Number of courses

Total credits.

ASL courses

6

24

Skills Development Courses

0

0

Deaf Culture

1

3

Deaf Art

2

6

Ethics

1

3

Interpreting

0

0

Advanced Interpreting

4

12

Specialized Areas of Interpreting

0

0

Linguistics

6

15

Miscellaneous

0

0

Practicum/Internship

1

6

Practicum/Internship ,
6, 9%
Misc, 0, 0%

ASL courses, 24, 35%

Linguistics, 15, 22%

Specialized Areas of
Interpreting, 0, 0%

Advanced Interpreting,
12, 17%
Deaf Art , 6,
9%

Interpreting, 0, 0%

Skills Development
Courses, 0, 0%
Deaf Culture , 3, 4%

Ethics, 3, 4%

Figure 19 University of Maine Interpreting Major Requirements
Table 26 and Figure 19 shows that ASL and Linguistics together account for the majority of requirements, with ASL courses totaling 35%, and Linguistics at 22% of the total, for a combined 57%. Interpreting courses alone are only 17%.

11. TOTALITY OF THE DEPARTMENTS
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Figure 20 Totality of all colleges based on select categories
In order to compare all colleges, a chart was created with the number of credits
keyed in and obtained from select categories. For the chart, five categories were selected:
ASL Courses, Ethics, Interpreting, Advanced Interpreting, and Specialized Interpreting
Courses. The categories were selected to represent what an average interpreting student
would expect to learn and accomplish while studying and completing a degree in interpreting. The chart, Figure 20, only includes information from the required courses that
the students need complete their degree.
Figure 20 shows that except for Gallaudet University, nearly all the colleges heavily emphasize ASL courses. The total averages 17% if Gallaudet is included; the total averages 18.8% without Gallaudet. Figure 20 also shows that while some schools offer one

or two courses on ethics, others do not offer any ethics classes. One university offers 12
credit hours on ethics.
While Figure 20 shows that there are a wide variety of courses being offered at all
colleges, just half offer any specialized interpreting courses, such as Educational, Legal,
and Healthcare interpreting. Five colleges out of ten offer some courses on specialized
interpreting.
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Figure 21 Comparison of Interpreting Courses at 10 colleges
Figure 21 represents the total credit units focusing on interpreting courses for an
interpreting degree. The chart only includes information from the required courses that
the students need to take to complete their degree. The interpreting courses include all
courses that were previously classified as Interpreting, Advanced Interpreting, and Specialized Interpreting Courses. As Figure 21 shows, University of Northern Colorado
(DOIT) has 40 credit hours’ worth of interpreting studies. The lowest is University of
Maine with just 12 credit hours of interpreting studies.

CHAPTER 4: PRESENTATION OF THE FINDINGS

While the paper will not review or discuss all categories of courses, the paper will
highlight several categories. Upon initial review, it is clear that all programs except for
Gallaudet University and the University of Northern Colorado (DOIT), offer ASL
courses, which are primarily designed to teach students a new language. The schools offering such ASL classes have at least two years’ worth of language courses, spanning
four semesters of ASL. Only University of Northern Colorado offers any advanced ASL
courses (ASL VI, VII, and VIII), which seem to be designed to be taken after the student
demonstrates ASL proficiency after two years of study. Only six colleges offer any
courses for third year study of ASL, and only one college offers any fourth-year study of
ASL.
Prior to this study, it was expected that ASL courses would account for the majority of required courses for a degree in Interpreting Studies. Except for Gallaudet, ASL
courses account for at least a quarter of all courses, ranging from 12% (University of
North Colorado, DOIT) to 24% (University of N.H and University of Maine). While this
is to be expected, it at least presents or demonstrates that the bulk of classes are devoted
on teaching a secondary language to students, who enter the major unfamiliar with ASL.
This finding suggests that the existing B.A. programs, certified by CCIE, were designed
with hearing students in mind, with the program serving two purposes: to teach ASL to
students and at the same time shaping the students into ASL interpreters.

Traditionally, incorporating introductory language instruction and language development as the foundation of an ITP has been acceptable, since ASL interpreting, at least
at the formal, professional level, has long been the province of hearing people. However,
for Deaf students who are presently considering a degree in Interpreting Studies, ASL
courses often are not necessary, since many are assumed to be fluent in ASL, as their native language. The implication for these Deaf students is that current programs may not
be fulfilling their academic and professional needs as Interpreting students, since the bulk
of interpreting courses are comprised of ASL courses and language skill development
courses, rather than on interpreting fundamentals. This does not mean that the Deaf students already fluent in ASL necessarily should be waived from ASL courses or from any
courses designed to teach ASL, since they, as heritage signers, may need to take courses
on ASL linguistics, advanced features of ASL, or studies of ASL as a language. However, it may be necessary for existing programs to develop and design language courses
that Deaf students, as well as students who are already fluent in or have native language
skills, could benefit from.
The range of interpreting courses seem to fluctuate across the various programs,
which indicates possible concerns about reinventing curriculum on a local basis, rather
than following regional or national standards. For instance, some colleges only offer one
course on ethics, others two courses on ethics, and one just four hours on ethics, totaling
12 hours of ethics. The number of advanced Interpreting courses also varies depending
on the program. For example, University of Northern Colorado (DOIT) offers 25 credit
units worth of advanced Interpreting courses, but only 3 credit units on general Interpret-

ing courses. (Figure 24) Does this mean that the University offers more advanced Interpreting courses compared with other courses in their department? As described earlier,
the University of Northern Colorado (DOIT) offers more specialized tracks for interpreting by offering three tracks: legal, community, and educational. It might be unrealistic to
compare University of Northern Colorado (DOIT) with other colleges, since other programs do not have a similar structure.
It is interesting to note that the ethics course requirements vary widely across the
board. (Figure 24) However, it may present a flawed portrayal of how ethics is taught at
colleges. For instance, some interpreting courses may already include ethical considerations in the course materials, as well as in lectures and discussions. Figure 25 shows that
for some colleges, the credit hours of ASL courses are higher than credit hours of Interpreting courses. It could lead to the assumption, and an interpretation, that the majority of
learning in the ITPS in general is devoted toward learning a foreign language, rather than
focusing on interpreting fundamentals.
The University of Maine, for example, in Figure 24, has 24 credit hours’ worth of
ASL courses, compared with just 12 credit hours’ worth of Interpreting courses. New
Hampshire, in Figure 25, shows 24 credit hours’ worth of ASL courses, compared with
20 credit hours in interpreting. For some colleges, the credit hours devoted to language
acquisition and interpreting are evenly divided. The University of Arkansas and the University of Northern Colorado (DOIT) show the opposite trend, in Figure 24, with more
than 30 or 40 credit hours of interpreting courses respectively.

These hours strongly suggest that most students in these interpreting programs focus at least 50% of their studies learning and acquiring a new language, rather than working on their interpreting skills and honing their skills as an interpreter. However, this
presumption may be limited, as this study does not take into account other factors that
may affect the number of ASL courses the student may take. For instance, it is unknown
if the majority of students enter their programs already knowing ASL, or possessing some
prior knowledge of ASL. It is also possible that while some ASL courses at some colleges may be designed to introduce ASL to a new user, some ASL courses may be geared
toward advanced ASL users. Figure 21 shows that not all colleges offer any courses focusing on specialized interpreting. It could lead to an interpretation that more emphasis
is placed on building fundamental skills of ASL, rather than focusing on interpreting
courses, since more credit hours are devoted toward ASL courses.
While this assessment is a mere overview, it is apparent based on the statistics
thus far that at the CCIE-accredited ITPs, which include some of the more renowned
ITPs nationwide, the focus is geared towards students that are hearing, lack ASL skills or
need further language development, and cover actual interpreting development in just two
academic years’ worth of courses. The Deaf student commencing study in pursuit of a career as a CDI thus may not benefit as much as they potentially should, due to the lack of a
specific coursework track designed for the fluent or native ASL user in mind. However, it
appears that there is a wide range of courses at all the schools surveyed, and these courses
will provide a solid foundation for CDIs just as they have for hearing ASL interpreters.
This document could also be a useful tool for future applicants, who identify as Deaf, in

determining which school best suits their needs should they decide on a degree in interpreting studies.

CHAPTER 5: CONCLUSIONS AND RECOMMENDATION

This snapshot of specific ITP programs is not perfect, and is simply scratching the
surface of what schools are offering to students and to the Deaf students interested in obtaining a degree in Interpreting Studies. In reviewing data and examining the course offerings, it is possible to begin to obtain further insight into academic programs as well as
comparing the various ITPs. After reviewing the data and comparing the charts tracking
the percentage of courses required for graduation, I did not expect the high percentage of
ASL courses as part of the graduation requirements, nor did I expect the high percentage
of the courses required to be composed of courses that teaches a student how to sign.
Prior to examining the data, I already expected some courses on teaching advanced linguistic features of ASL or even some courses for near-fluent ASL students. As I mentioned, I did not expect roughly 20% of interpreter education requirements or the graduating requirements to be composed of language courses. This opens up a troubling thought
that existing interpreter education programs at colleges and universities are designed with
hearing students in mind, with the expectation that the students will learn ASL at the
same time learning how to be an interpreter. Are educators doing enough to prepare future interpreters, or should interpreter educators and researchers start thinking about placing more emphasis on interpreter courses and less emphasis on language courses? Do
we need to start a conversation about separating introductory ASL courses from interpreter education degree requirements?

This research opens up many possible avenues

of research as well as the potential for curriculum analysis, and perhaps overhauls.

In determining if ASL courses comprise the majority of required coursework in
the schools examined in this study, I would suggest that if someone wants to further explore how programs are structured, one would need to start by breaking down individual
courses and examining the class syllabi as well as student goal outcomes. For instance,
DOIT offers Advanced ASL courses, which may be designed for experienced ASL users,
or for students who already have two years of ASL. This would present a fascinating
study comparing the ASL skills being taught during the first year and second year of the
interpreting program. The gathered data and information would also help illuminate what
kind of ASL skills that are being taught that will help guide language research as well as
what kind of language skills educators want the students to leave the program with. In
addition, it will also benefit the Deaf students in identifying what programs would suit
their needs, including improving their ASL linguistic skills and knowledge.
Another limitation of this study is that it does not take into account any language
prerequisites. If someone wants to examine the ASL courses, I would suggest that the researcher examine the prerequisites as well so as to compare the language requirements.
For instance, do any colleges require students to possess knowledge of two years of ASL
studies? Or do students come in not knowing any ASL? For instance Gallaudet does not
have any ASL courses, but due to the unique nature of being a university for the Deaf,
students are required to know ASL before enrolling at Gallaudet. Another exception is
the University of Northern Colorado, which offers advanced ASL courses. It is possible
that the University, as well as other colleges and universities identified and mentioned in
this study, already has prerequisites in place. Another recommendation would be to examine if the colleges include prerequisites as part of their overall admissions, including

submitting DVDs or tapes of their ASL skills prior to admission to the program. It is also
unknown if fluency in ASL is a factor in continuing with ASL studies and with Interpreting Studies.
Further research will be necessary to examine the appropriateness of offering
ASL courses as part of the interpretation major. Questions remain about if the student
wants to be an interpreter, should the bulk or at least one-third of interpreting courses be
devoted to language acquisition or acquisition of ASL? It would also be suggested in researching this topic that the colleges examined in this paper will need to be compared
with other colleges offering an undergraduate degree in Interpreting Studies.in other languages such as Chinese or Spanish. What are the prerequisites for the colleges offering
majors in such languages, and do they require a working knowledge of these languages
prior to admission to the interpreting program? Do these colleges offer language courses
and if so, are they advanced language courses, not introductory language courses?
As mentioned earlier, the ethics requirement varies widely across programs. As
noted, the ethics finding may be flawed due to not having additional information. To
gather more accurate information, it may be necessary to examine not just the course description and the number of units, but the course materials in other interpreting courses. It
is possible that some interpreting courses incorporate ethics as part of the overall course
material and discussions, but are not referred or mentioned in the course description.
Once information is gathered about what materials are used and what courses cover, more
accurate information will show whether and how much ethics is being taught to interpreting students. One potential research avenue is to gather more information about how

ethics are taught in interpreting programs, first by gathering information about the number of ethics are being offered at the school, and then examining whether ethics are taught
or embedded within the other courses offered by the same program. For instance, as
noted, one program offered three ethics courses while another school offered no ethics
courses. This could indicate that the school offered no ethics courses – but it could also
mean that ethics are incorporated within other courses, i.e. in their major interpreting
courses, rather than as a stand-alone unit. This would present a fascinating research topic.
Another possible concern is that Interpreting courses may not be categorized appropriately. As mentioned earlier, DOIT offers a unique program with three tracks for
specialization in interpreting: educational, legal, and community. However, other colleges may not offer any other tracks. It would be suggested that if someone wants to examine interpreting courses, then interpreting courses may need to be re-examined and reclassified. In future studies, Interpreting courses could be classified, not based on the
course title or the course description, but based on student outcomes. While it may be
more complicated, classifying interpreting courses based on the desired student learning
outcomes may present a more accurate snapshot of what colleges intend for its students.
Specifically, if it is known that out of six Interpreting courses, only one course will cover
consecutive interpreting, with the remaining five courses discussing simultaneous Interpreting, it would present a more accurate snapshot of what the program offers (and intends). In addition, having more information about desired student outcomes would lead
to more accurate labeling of courses. As an example, some courses that were placed in
the general interpreting category may belong to the advanced course, and vice versa.

While it is acknowledged that in classifying courses, some may use different criteria than this study, classifying courses based on the course titles and course description
may be problematic. It is suggested that to expand research on curriculum comparisons,
researchers will need to gather information about additional course materials, including
but not limited to student outcomes goals, teaching materials used in the classroom, and
the desired skills students need to demonstrate to successfully complete the degree.
One potential research goldmine is to examine the curriculum designs at one or
two colleges and track curriculum changes over the years. At present, no existing research compares present-day curriculums with curriculum from ten or twenty years ago,
or when the ITPs were established, to the present. Through researching and comparing
both the curriculum and course plans, one could track changes. Without knowing what
was taught in the past, it would be difficult to design and develop a curriculum without
knowing what worked and what succeeded previously. It is also suggested that the current CCIE standards, including any model curriculum that CCIE may have developed, be
compared with the current and existing curriculums, not just from CCIE-certified program, but also from other colleges offering an undergraduate degree in Interpreting Studies.
Since not all colleges offer specialized interpreting, it would be a potential area of
research. Future research should also explore and identify future trends or current needs
in the Deaf community. Due to the growing need for Deaf Interpreters in various settings,
including legal settings and healthcare, research will need to examine the existing curriculum to incorporate more usage of Deaf Interpreters, rather than one course on working
with Deaf Interpreters. Another potential research possibility is to examine how many

courses actually offer or deal with working with Deaf Interpreters, especially in the specialized areas of interpreting. One possibility is to examine the specialized interpreting
courses at all colleges, not just colleges certified by CCIE, to explore how much the
course materials discuss the necessity of Deaf Interpreters and how Deaf Interpreters
could benefit the Interpreters and the Deaf Clients.
Viewing the snapshot in Figure 24 also leads to the conclusion that more specialized courses and trainings will be necessary. With the information gathered, it is apparent that very few colleges offer any specialized courses or specialized training. This
could help highlight the need in developing curriculum that include more specialized
courses or specialized tracks. One potential change is to examine all colleges offering interpreting degrees, not just CCIE-certified colleges. Specifically, one could examine all
colleges in California and determine how many colleges that offer a B.A. in Interpretation have any form of specialized courses dealing with the legal system, or with
healthcare. The expanded information accrued through such a study would present a
more accurate understanding about where and how to expand interpreter education and
training to meet community needs. For instance, if it is discovered in California that only
one college offers any form of healthcare interpreting, then other colleges could seek
grants or training in developing and offering healthcare interpreting, thus expanding and
exposing more interpreting students and new interpreters to healthcare interpreting. In
addition, if a college is located near a medical school, groundwork could be laid in developing an educational partnership between the interpreting program and the medical
schools in having an interpreting student shadow a medical student during medical
rounds. Such groundwork could also lead to more support for creating and developing

master’s programs in interpreting, which could then focus on specialized areas of interpretation.
It is hopeful that this research will serve as a stepping stone for future researchers
and future interpreter trainers in examining what is available at other colleges and programs that offer any form of degree in interpreting studies and to improve on the existing
programs. While this paper only provides a snapshot of the colleges examined, the snapshot will perhaps guide future research in determining how to improve and enhance the
quality of interpreter education.
As I remain troubled with the thought that the interpreter education degree requirements also include language courses, this should alert many researchers and educators about the potential avenue of researching as well as discussing what it means to educate an interpreter. Do we want to continue and create curriculum for future interpreter
students with the expectation that they will also learn ASL at the same time? Or do we
take a second look and design an interpreter education program for all certified interpreters, including future Deaf interpreters?
To build on the thought on what it means to educate an interpreter, I am proposing
tracking curriculum and program degree requirements across multiple years, perhaps
spanning at least five years. The number of colleges being studied can be reduced to a
small sample, perhaps picked at random from all U.S. states and territories. While tracking, the researcher can gather syllabi for all language courses and determine what is being
taught in language courses. Are interpreting students being taught a new language as

well?

Once more information is gathered about ASL courses and language courses, re-

search should be expanded to study other language programs offered at the same colleges. It is worthwhile exploring what other language programs expect from their future
interpreters: do they expect students to enroll in their degree program already fluent in or
to possess near-native fluency in Arabic or in Mandarin?
Another potential research avenue is to interview current interpreting students.
One concern is that there may be an insufficient number of or no Deaf interpreting students for interviews or for focus groups. However, one potential research avenue is to
locate qualified and willing Deaf interpreting students and track the student’s progress
during the interpreter education program. The case study can track the Deaf Interpreting
student and try to answer the question: is the Deaf Interpreting student gaining the same
interpreter education knowledge as his Hearing interpreter student counterpart? Will the
Deaf and Hearing interpreting student be graduating and leaving the interpreter education
program with the same set of interpreting competencies possessing the same interpreting
knowledge?
A. CONCLUSIONS PART II
Since I originally drafted this thesis nearly five years ago, there has been much
discussion in print media, online articles, and within the various stakeholders’ community
about the usage of and the benefit of Deaf Interpreters. In addition, as more articles and
research studies are being published and disseminated, more and more conferences are being hosted that focus on training Deaf Interpreters.

In 2015, over two hundred Deaf In-

terpreters attended a seminal conference that focused extensively on Deaf Interpreters’

needs and trainings. This gathering was held at St. Catherine University, in St. Paul, Minnesota. In 2015, NCIEC published an article in which they discussed the current trend in
interpreting fields, noting changes in the demographics of populations who need interpreting services, particularly the Deaf-Blind community as well as the deaf refugee community. The NCIEC article also noted an explosion of VRS & VRI services with discussions
about hiring Certified Deaf Interpreters to work as VRS & VRI interpreters. More and
more articles are being published, for example at the online website Street Leverage, highlighting the need for Deaf Interpreters. Recently, a program, called CLIMB, is being proposed and will be implemented at the DOIT center that focuses on recruiting and mentoring
interpreters of color, including Deaf Interpreters, for legal interpreting
While there has been growth and much more discussion highlighting the benefits
and contributions Deaf Interpreters can bring to the profession, the recent discussion within
the last few years only highlights the continued severe lack of research and critical examination of what Deaf Interpreters can bring to the profession and how to train and educate
Deaf Interpreters. There continues to be a lack of research and critical thought on what it
means to be a Deaf Interpreter as well as how to critically examine on how and what it
means to train a Deaf interpreter.

As I have noted in my thesis, lack of training at the

colleges and a general lack of appropriate training continue to be a problem for Deaf students who desire to earn an interpreting degree. There continue to be no academic studies
or recent studies examining the appropriateness of the current ITP programs at the college
level as well as at the community college level. Rather, Deaf students who desire to enter
the interpreting profession continue to receive bulk of their education and training by attending conferences and trainings, as well as piecing together what they need to know and

grow as an interpreter. Of course, that assumes that the Deaf attendee is fortunate enough
to find conferences, workshops, and trainings that are designed to suit the Deaf interpreter’s
needs.
While drafting the thesis, I am reminded of a cartoon. The cartoon is comprised of
a simple circle. Earning an M.A. will only contribute to a tiny bump, adding a tiny amount
of knowledge to the existing field.7 While typing and creating the charts for this thesis, I
am reminded of the cartoon each time I sit down and look at the existing literature and
research. I can only hope that the thesis will add a tiny bump to what we already know
about the interpreting field in regarding to the educational needs and training needs of Deaf
Interpreters.
When I started drafting, I was confident that I would be able to highlight and to
shine a spotlight on the needs of Deaf Interpreters. While I have been able to find articles
and literature on Interpreting education and examining the interpreting processes of Hearing Interpreters, I have yet to discover examination of and research on Deaf Interpreters’
interpreting processes and how to teach Deaf people to be interpreters. I have yet to find
any critical examination on whether the existing interpreting curriculum are of any direct
benefit for Deaf students. I can only shine a light on what is still needed: we need to critically think about whether we are doing enough in the interpreting field to adequately prepare our Deaf Interpreters for the profession, considering the lack of suitable ITPs as well
as piecemeal conferences and trainings. Are we doing enough in our interpreting profession

The cartoon being referenced to can be found at http://matt.might.net/articles/phd-school-in-pictures/
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to help prepare our Deaf Interpreters so that they will be able to enter into a critical discourse with their Hearing Interpreter Peers about their interpreting work?
We will remain in the dark about the educational approaches and the trainings of
Deaf Interpreters without critically examining the existing curriculum or designing a curriculum around the educational needs and training needs of Deaf Interpreters. As I noted
earlier in this thesis, NCIEC has already published a curriculum for Deaf Interpreters. As
it is still quite new and recent, there are not yet any critical studies, measures, or controls
in place to track Deaf Interpreters who use the NCIEC Deaf Interpreter curriculum. Nor
are there any tracking mechanisms in place to determine whether Deaf Interpreters who
study using the NCIEC Deaf Interpreter Curriculum are receiving any tangible educational
benefit. The NCIEC Deaf Interpreter Curriculum, as of today, remains one of the very
few resources and training-oriented designed with Deaf Interpreters’ needs in mind.
I hope with the publication of this thesis, it will only serve to remind Interpreting
Professionals as well as Interpreting Educators that Deaf Interpreters are a viable part of
the interpreting profession and will be as long as the demands for a Deaf Interpreter exist.
It is my hope that this thesis is not the end but only a start of a small bump in the Interpreter Education research and it is my hope that others will use my imperfect bump as a
springboard in examining even more existing trainings programs as well as existing programs as well as designing more and more training that span more than just a few days or
even a week for Deaf Interpreters.
It is time for us to re-examine what it means to educate an interpreter.

Do we

continue to develop and plan interpreter education programs with the expectation that we

will also teach the students ASL as well? Or is it time for us to hold forth the expectation that interpreter education programs are for all interpreting students, including Deaf
students?

This bring up a question: Can the Deaf Interpreting students attend the same

program as their hearing interpreting students? This is what needs to be explored, discussed, and researched since the demand for Certified Deaf Interpreter will continue to
grow. As mentioned earlier, more and more voices are calling out for more Certified Deaf
Interpreters, but how do we appropriately educate and ensure that future Deaf Interpreters are afforded the same educational and training opportunities as their Hearing counterparts? This is what we need to start thinking about.
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APPENDIX A: CCIE STANDARDS

CCIE Standards 2010 – (this is an older version, check www.ccie-accreditation.org for an
updated version)
Revised April 2010 to provide clarity to existing standards

ACCREDITATION STANDARDS
Description of the Profession
Interpretation is the art and science of receiving a message from one language and rendering it into another. It involves the appropriate transfer and transmission of culturally
based linguistic and nonlinguistic information. The goal of interpreting is to transfer a
message from a source language into a target language without skewing it while keeping
in mind the linguistic needs of the recipients of the message. Interpreting serves a diverse
population in a variety of settings across a broad range of fields and therefore requires
professional interpreters to possess a breadth and depth of knowledge.
Objective
The Commission on Collegiate Interpreter Education Standards (CCIE Standards) identify the knowledge, skills, and perspectives students need to gain in order to enter the
field of professional interpreting. The Standards give students, faculty, curriculum developers, administrators, employers, and consumers a common set of expectations about
what basic knowledge and competencies interpreting students should acquire.
The Standards are to be used for the development, evaluation, and self-analysis of postsecondary professional interpreter education programs. They will guide new programs in
defining policies on entry requirements, curricular goals, faculty selection, teaching
methods, and projected student outcomes. For existing programs, the Standards provide
benchmarks for assessing and enhancing student outcomes, evaluating and updating faculty, and improving curricula and related practices. CCIE Standards 2010 – (this is an
older version, check www.ccie-accreditation.org for an updated version)
Revised April 2010 to provide clarity to existing standards

Standard 1. Institutional Organization and Administration
A. Sponsoring Institution

1. The sponsoring institution of higher education must be accredited by nationally recognized agencies.
2. Sponsoring institutions must be authorized under applicable law or other acceptable
authority to provide a program of postsecondary education.
3. The sponsoring institution shall demonstrate a commitment to recognizing and fostering positive attitudes and efforts toward diversity among its members.
4. The sponsoring institution assumes primary responsibility for student admission, curriculum planning, selection of course content coordination of classroom teaching and supervised practice, appointment of faculty, receiving and processing applications for admission, and documenting satisfactory completion of the educational program.
Standard 2: Resources - Financial and Facilities
A. Financial Resources
1. A budget of general institutional funds allocated to the program shall be sufficient to
develop and maintain the stated objectives of the program and to fulfill its obligations to
matriculating and enrolled students.
B. Facilities
1. Classrooms, laboratories, and/or technology shall be provided consistent with the program’s educational objectives, teaching methods, number of students, and safety standards of the institution, and shall allow for efficient operation of the program.
2. Appropriate space shall be provided to store and secure equipment and supplies.
3. The program director, faculty, and support staff shall have appropriate office space.
4. Appropriate space shall be provided for the private advising of students.
5. Facilities shall be constructed and maintained according to appropriate safety and
health considerations and in compliance with state and federal laws concerning accessibility.
C. Equipment and Supplies
1. Appropriate and sufficient equipment and supplies shall be provided for student use
and for teaching the didactic and practical components of the curriculum.
D. Learning Resources

1. Students shall have ready access in time and location to an adequate supply of current
books, journals, periodicals, computers, video and audio material, and other reference
materials related to the curriculum.
CCIE Standards 2010 – (this is an older version, check www.ccie-accreditation.org for an
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Standard 3. Students
A. Operational Policies: Fair Practices
1. Program description, publications, announcements, and advertising shall accurately reflect the program offered.
2. Student and faculty recruitment, student admission, and faculty employment practices
shall comply with the institution’s published nondiscrimination, equal opportunity, and
affirmative action policies.
3. Graduation requirements, tuition, and fees shall be published and made known to all
applicants.
4. Policies and processes for student withdrawal and for refunds of tuition and fees shall
be published and made known to all applicants.
5. Policies and procedures regarding student suspension and dismissal shall be published
and made known.
6. The program or sponsoring institution shall have a defined and published policy and
procedure for processing student and faculty grievances.
7. Provision shall be made for the health, safety, and confidentiality of consumers, students, and faculty associated with educational activities.
8. An institution of higher education admitting students on the basis of ability to benefit
shall publicize its objectives, assessment measures, and means of evaluating ability to
benefit.
B. Admissions Policies and Procedures
1. Admission of students shall be made in accordance with clearly defined and published
practices of the institution of higher education.

2. Policies regarding standards for admission, advanced placement, transfer of credit,
credit for experiential learning (if applicable), and requirements for previous education or
work experience shall be provided and readily accessible to prospective students and the
public.
3. Criteria for successful completion of each segment of the educational program and for
graduation shall be given in advance to each student.
C. Student Records
1. Satisfactory records shall be maintained regarding student admission, enrollment, and
achievement. Grades and credits for courses shall be recorded on students’ transcripts and
maintained according to the sponsoring institution’s policies.
D. Health
1. If health services are provided at the institution of higher education, students shall be
informed of and have access to the health services provided to other students in the institution.
CCIE Standards 2010 – (this is an older version, check www.ccie-accreditation.org for an
updated version)
Revised April 2010 to provide clarity to existing standards
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Standard 4: Faculty and Staff
A. Program Director and Faculty
1. The program shall have a director and faculty who possess the necessary qualifications
to perform the functions identified in documented descriptions of roles and responsibilities.
2. Efforts should be made to recruit qualified Deaf program directors, faculty, and practicum supervisors.
B. Program Director
1. The director of the educational program shall be responsible for management and administration of the program including planning, on-going evaluation, budgeting, and selecting faculty and staff.
2. The director of the educational program shall be an interpreter, ASL instructor, or interpreter educator who has relevant experience in administration, teaching, and practice.

The director shall hold a minimum of a master’s degree, or have equivalent educational
qualifications.
C. Faculty Qualifications
1. The faculty shall include certified interpreters.
2. The faculty shall have documented expertise in the area(s) of teaching responsibilities
and shall demonstrate effectiveness in teaching their assigned subjects.
3. The faculty shall collectively have academic and experiential qualifications and background appropriate to meet program objectives.
4. The faculty shall be collectively diverse and/or the students shall have documented exposure to diverse populations.
D. Faculty Responsibilities
1. Faculty responsibilities shall be consistent with the mission of the institution.
2. Advising related to interpreter education coursework and practicum shall be the responsibility of the program faculty and/or advisors.
3. Advising during and pertaining to practicum shall be a collaborative process between
the program and the practicum sites.
4. Referral by program faculty to other institutional or community resources shall be provided for students with problems that may interfere with the students’ progress through
the program.
E. Professional Development
1. The program shall have a documented plan for continued professional growth to ensure
that program faculty can fulfill their assigned responsibilities.
2. Each faculty member shall have a written plan for continuing professional development.
F. Faculty/Student Ratio
1. The faculty/student ratio shall permit the achievement of the purpose and stated objectives of the program.
CCIE Standards 2010 – (this is an older version, check www.ccie-accreditation.org for an
updated version)
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2. The faculty/student ratio shall be compatible with accepted practices of the profession.
3. The faculty/student ratio shall insure quality education by adjustment of faculty/student
ratio where required.
4. During the practicum the ratio of program faculty to students shall ensure proper supervision in and frequent assessment of achieving the objectives.
G. Clerical and Support Staff
1. Clerical and program support staff shall be provided to meet program and administrative requirements.
Standard 5: Curriculum
A. Mission
1. The statement of the mission of the interpreter education program shall be consistent
with that of the sponsoring institution.
B. Philosophy
The statement of philosophy of the program shall reflect:
1. A sociolinguistic view of Deaf and hearing communities. Efforts should be made to establish and maintain an open and continuing dialogue with the various members of the
Deaf community representing the diversity within the communities. Diversity within the
deaf community must be recognized as an evolving factor. The opinions and information
gained through the dialogues should guide the development of the curriculum, instruction, and practicum.
2. An approach to learning and instruction that supports the acquisition of knowledge and
competencies associated with interpretation. Approaches to learning shall identify and
support the learning needs of a diverse population including traditional undergraduates,
older students, students who are parents, students with disabilities, students from racial,
ethnic and religious minorities, male students as a minority in the field, and international
students.
C. Curriculum Design
The curriculum design shall provide the basis for program planning, implementation, and
evaluation. It shall be based on a course of study that includes a broad foundation of liberal arts, sciences, professional education, research, and practicum. The liberal arts and

social and behavioral sciences content shall be a prerequisite to, or concurrent with, professional education. It shall:
1. Support the mission of the interpreter education program.
2. Identify educational goals that are consistent with the program’s mission and philosophy statements.
3. Describe the set of organizing principles that explains the selection of the content,
scope, and sequencing of coursework.
4. Establish the view of Interpreting as it relates to the world rather than the local isolation.
5. Represent cultural competence that is not limited to simple recognition and mention of
diverse cultures and groups.
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6. Include the involvement of the local Deaf community.
D. Instruction
Instruction shall follow a plan that provides evidence of:
1. Appropriate experiences and curriculum sequencing to develop the competencies necessary for graduation, including appropriate instructional materials, classroom presentations, discussions, demonstrations, community exposure, and supervised practice.
2. Clearly written and sequenced course syllabi that describe learning, objectives and
competencies to be achieved for both didactic and supervised education components.
3. Frequent documented evaluation of students to assess their acquisition of knowledge,
problem identification, problem-solving skills and interpretation competencies.
E. Prerequisites
1. Prerequisites shall be specified as a foundation for the professional education:
a. American Sign Language: Language that at least enables them to converse in a culturally appropriate and participatory fashion, to narrate, and to describe with connected
discourse.

b. English: Students shall possess proficiency in spoken and/or English that at least enables them to converse in a culturally appropriate and participatory fashion, to narrate, and
to describe with connected discourse.
F. Knowledge and Competencies
1. Liberal arts content that is prerequisite to, or concurrent with, professional education
and shall facilitate the development of:
a. Superior oral and/or written communication skills.
b. Logical thinking, critical analysis, problem solving, and creativity.
c. Knowledge and appreciation of multicultural features of society.
d. Ability to make judgments in the context of historical, social, economic, scientific, and
political information.
e. An appreciation of the ethnic, cultural, economic, religious, social, and physical diversity of the population along with the practical knowledge of its influence and impact on
the profession.
2. Social and behavioral sciences content that is prerequisite to, or concurrent with, professional education and shall facilitate the development of knowledge and appreciation
of:
a. Human behavior in the context of socio-cultural systems to include beliefs, ethics, and
values.
b. Minority group dynamics, prejudice, class, power, oppression, and social change.
c. Language and society, bilingualism, language variation, syntax and semantics, crosscultural communication, and cross-cultural conflict.
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3. Professional knowledge content shall enable students to develop and apply
knowledge and competencies in interpretation and include:
a. Theories of interpretation, translation, and historical foundations of the profession.
b. Interpreter role, responsibilities and professional ethics.

c. Human relations, dynamics of cross-cultural interaction, and intercultural communication knowledge and competency.
d. Human services and community resources.
e. Certification, licensure, business practices and state and federal legislation.
f. Continuing professional development.
g. Stress management and personal health.
4. Professional education competencies shall include:
a. Language
1) Ability to understand the source language in all its nuances.
2) Ability to express oneself correctly, fluently, clearly, and with poise in the target language.
b. Message Transfer
1) Ability to understand the articulation of meaning in the source language discourse.
2) Ability to render the meaning of the source language discourse in the target language
without distortions, additions, or omissions.
3) Ability to transfer a message from a source language into a target language appropriately from the point of view of style and culture, and without undue influence of the
source language.
c. Methodology
1) Ability to use different modes of interpreting (i.e., simultaneous or consecutive) and
ability to choose the appropriate mode in a given setting.
2) Ability to use different target language forms and ability to choose the appropriate
form according to audience preference.
d. Subject Matter
1) Breadth of knowledge allowing interpretation of general discourse within several
fields.
2) Sufficient specialized knowledge of one (1) or two (2) disciplines allowing interpretation of more specialized discourse within these disciplines.

3) Techniques and logistics, such as ability to manage the physical setting and ability to
select and use appropriate equipment.
e. Research
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1) Necessity for and values of research on interpretation and interpreter education.
2) Essential components of a research protocol.
3) Analysis of studies related to interpretation.
4) Application of research results to interpretation practice.
G. Practicum and/or Internship Experiences
1. Supervised practicum shall be an integral part of the educational program. The experience shall provide the student with the opportunity for carrying out professional responsibilities under appropriate supervision and professional role modeling.
2. The practicum shall be supervised by qualified personnel.
3. To ensure continuity of application of academic concepts, the practicum shall be completed within a reasonable time frame.
4. Directed observation in selected aspects of the interpreting service provision process
shall be required.
Those experiences should be designed to enrich didactic coursework. These experiences
should be provided at appropriate times throughout the program.
5. Practicum shall be conducted in settings equipped to provide application of principles
learned in the curriculum and appropriate to the learning needs of the student.
6. In-depth experiences in delivering interpreting services shall be required. These experiences are not intended to emphasize unsupervised performance.
7. Objectives for each phase of the practicum shall be collaboratively developed and documented by the program faculty, practicum supervisor, and student.

8. In programs in which academic instruction and supervised practice are provided by
two (2) or more institutions, responsibility of the sponsoring institutions and of each
practicum center must be clearly documented as a formal affiliation agreement or memorandum of understanding. The time schedule for periodic review shall be documented.
Standard 6. Outcomes, Assessments and Evaluations
A. Program Evaluation
1. The interpreter education program shall have a continuing system for reviewing the effectiveness of the educational program especially as measured by student achievement
and shall prepare timely self study reports to aid the staff, the sponsoring institution, and
the accrediting agencies, where applicable, in assessing program qualities and needs.
B. Evaluation of Students
1. Evaluation content and methods shall be consistent with the objectives and competencies described for the educational program in both didactic and supervised education
components. Evaluation shall be employed frequently enough to provide students and
program officials with timely indications of the students’ progress and academic standing.
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2. The student’s practicum shall be formally evaluated and documented by the practicum
supervisor in accordance with program guidelines. This evaluation shall be shared with
the student.
C. Graduate Outcomes
Programs shall routinely secure sufficient qualitative and quantitative information/data
regarding the program graduates to demonstrate an ongoing evaluation of outcomes consistent with the graduate competencies specified by the educational program.
1. This information/data should be routinely documented and analyzed.
2. Additional sources of information/data should include, but not be limited to:
a. Surveys of graduates and employers (e.g., employment settings, type and scope of
practice, salary, job satisfaction, and adequacy of the educational program in addressing
education and skills).

b. Interviews with program graduates and employers of graduates (e.g., satisfaction with
graduates’ skills; satisfaction with own skills upon entry into employment).
c. Data on the evaluation of student performance on state and national certification examinations.
D. Results of Ongoing Program Evaluation
1. The results of ongoing evaluation shall be appropriately reflected in the curriculum and
other dimensions of the program. In particular, the program shall systematically use the
information obtained in its evaluation to foster student achievement.
2. Program evaluation should be a continuing systematic process and should include:
a. Internal and external curriculum validation in consultation with employers, faculty,
mentors, students, and graduates.
b. Follow-up studies of students’ employment and performance on state and national examinations.
c. Review of admissions policies and procedures.
d. Examination of curriculum design to assure integration of program’s mission and philosophy.

APPENDIX B: CHECKLIST OF COURSES OFFERED

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

ASL
Course:

4

5

3

ASL I

DEAF 160
American
Sign Language I (4)*

ASL II

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

6

6

6

5

6

6

37-1151
American
Sign Language I
(3)*

ASL 101
(3)*

AMSL
1101 Elementary
ASL I
(4)*

ASL 1110
Beginning
ASL (4)*

INTR 1220
ASL I (3)*

ASL 435
American
Sign Language I
(4)*

ASL 101
Beginning
ASL I (4) *

DEAF 161
American
Sign Language II (4)*

37-1151
American
Sign Language II
(3)*

ASL 102
(3)*

AMSL
1102 Elementary
ASL 2
(4)*

ASL
1120: Beginning
ASL II
(4)*

INTR 1321
ASL II (3)*

ASL 436
American
Sign Language
II(4)*

ASL 102
Beginning
ASL II (4)*

ASL III

DEAF 280
American
Sign Language III (4)*

37-2153
American
Sign Language III
(3)*

ASL 201
(3)*

AMSL
2101 Intermediate
ASL 1
(4)*

ASL
2110: Intermediate
ASL (4)*

INTR 2320
ASL III
(3)*

ASL 531
American
Sign Language
III(4)*

ASL 201 Intermediate
ASL I (4)*

ASL IV

DEAF 281
American
Sign Language IV (4)*

37-2154
American

ASL 202
(3)*

MSL 2102
Intermediate ASL 2
(4)*

ASL
2120: Intermediate

INTR 2321
ASL IV
(3)*

ASL 532
American

ASL 202 Intermediate
ASL II (4)*

Sign Language IV
(3)*
INTR
101- ASL
V (3)*

ASL 301
(3)*

AMSL
3101 Advanced
ASL 1
(4)*

ASL
3110: Advanced
ASL I
(4)*

ASL VI

INTR 102
ASL VI
(3)*

ASL 302
(3)*

AMSL
3102 Advanced
ASL 2
(2)*

ASL 3120
Advanced
ASL II (4)
*

ASL VII

INTR 103
ASL VII
(3)*

ASL VIII

INTR 204
ASL VIII
(3) *

ASL V

37-3205
Advanced
American
Sign Language (3)*

ASL II
(4)*

Sign Language
IV(4) *
INTR 3320
ASL V
(3)*

ASL 621
Advanced
ASL Discourse
I(4)*

ASL 401
Advanced
ASL I (4)*

ASL 622
Advanced
ASL Discourse II
(4)*

ASL 402
Advanced
ASL II (4)*

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

INTR 205
ASL Self
Directed
Lab (1)*

ASL 400
ASL Skills
for Interpreters (1)*
(to be taken
3x)

INT 203
ASL for
Interpretation
Majors
(3) *

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

Skill Development:
Skills for
Interpreters

DEAF 430
ASL: Individual Skills Development (3)

INT 661
ASL Intralingual
Skills for
Interpreters (1)

INT 600
English
Skills for

LIN 236 Not
yet Ready
for Prime
Time Interpreter (1)

Interpreters (1)d
Communication
Variations, including
DeafBlind
Communication
Needs

DEAF 435
Communication Variations in the
Deaf Community (3)

37-26023
Working in
the DeafBlind Community (2)

37-3602 Interpreting
for Deaf
Blind Consumers (2)

37-36023
Interpreting
for Deaf
Blind Consumers (2)

INT 605
the U.S.
DeafBlind
Community (1)

669 Introduction to
DeafBlind Interpretation (1)

ASL 4100
Interacting with
the DeafBlind
Community (2)

INTR 4358
Interp. For
Persons
who are
Deaf-Blind
(3)*

INTR 2330
– Manually
Coded
English in
Educational Settings (3)*

INTR 3372
Interpreting
for Persons
who are
Hard of
Hearing
(3)*

INTR 2240
Specialized

Terminology (2)*
Conversational
ASL

DEAF 300
Advanced
ASL Conversation (3)***

ASL 3130
Conversational
ASL (4)**

Features
of ASL
(Classifiers, foreign
Signs,
technical
signs)

DEAF 490
A-G essential
Features of
ASL/Signed
Languages
(6)

ASL
3330:
ASL Classifiers (4)
*

DEAF 490A
– Classifiers
(1)
DEAF 490B
– Technical
Signs (1)
DEAF 490CForeign Signs
(1)
DEAF 490DSentence
Types (1)

DEAF 490E
– ASL Number Systems
DEAF 490FVisual-Gestural Communication
DEAF 490GPublic Signing
Fingerspelling/
Numbers

DEAF 434A
Fingerspelling I (1)

DEAF 434B
Fingerspelling II (1)
Number
Systems

DEAF 490E
Essential Features of
ASL/Signed
Languages
(1) – ASL
Number Systems

37-1701
ASL Fingerspelling
(3)

ASL 210
ASL Fingerspelling
& Numbers
(3)*

INT 691
Fingerspelled
Word
Recognition for
Interpreters (1)

ASL
2500: Fingerspelling
Lab (1) *

INTR 2280
Fingerspelling
(2)*

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DEAF 360
American
Deaf Culture
(3)*

37-1252
Deaf Culture (3) *

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

DEAF
2500 Deaf
History
and Culture (4)*

ASL
2010: Introduction
to American Deaf
Culture
(4) *

INTR 1340
Deaf Culture (3) *

INTR 658
Deaf/Hearing Cultural Dynamics (4)

Deaf
Culture/Nor
ms
Deaf
Culture

DEAF 400
Deaf and
Hearing People: A Comparative Cultural Analysis
(3)

DEAF 404
Issues and
Trends in the
Deaf Community (3)

University
of Southern
University
Maine

Deaf
History

DEAF 401
Deaf History
(3)

DEAF 407
Law and the
Deaf (3)

ITP 350
Historical
Perspectives on the
Deaf Community (3)

DEAF 401
Deaf Women
in Today’s
American Society (3)
Intro to
Deaf
World/D
eaf Studies/Deaf
Norms

DEAF 200
Introduction
to Deaf Studies (3)*

ASL 225
Introduction to
Deaf Studies (3)*

DEAF
1500 Deaf
People in
Society
(4)*

INTR 438
A Sociocultural
Perspective
on the Deaf
Community (4)*

LIN 203 Introduction to
the Deaf
World (3)*

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

ASL/Dea
f Literature

DEAF 402
Deaf Literature (3)

37-3661
ASL Literature (3)

Deaf Art,
Film, and
Theatre

DEAF 405
ASL/Deaf
Theatre (3)

37-2251
Historical
and Cultural Perspectives
on Deaf
American
Artists and
Art (3)

Misc. –
Creativity

DEAF 489/L
Introduction
to ASL
Translation of
Literary and
Artistic
Works/Creative Uses of

37-2601
Creativity
and ASL
(3)

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

Deaf Literature/Art
ASL
3100:
ASL Literature (2)

ASL 301
ASL Literature IN ASL
(3)*
ASL 303
Deaf Art,
Film, and
Theatre in
ASL (3)*

ASL (1/22)***

37-2603 Introduction
to ASL
Storytelling
(3)

Notes:
1.
2.
3.

* Indicates that the students are required to take the course for their major.
** indicates that the student can choose to take one of the following courses for their program.
*** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

INTR 401
Professional DecisionMaking
for Interpreters
(3)*

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

ITP 215
Professional Ethics and Issues in Interpreting
(3)*

INTP
4650 Ethical Decision Making (4)*

INTP
3210 Ethics and
Decision
Making
(4)*

INTR 4370
Ethical
Standards
& Practices
(3)*

INTR 439
Ethics &
Professional
Standards
for Interpreters (4)*

LIN 410
Ethical Decision Making in
ASL/English Interpreting (3)*

ITP 330
Ethics &
Special
Settings I
(3)*

INTP
4651 Ethical Fieldwork (2)*

Ethics:
Ethics
Decision
Making
& Standards

Misc.
Ethics
Courses:

DEAF 491D
Ethics and
Professional
Standards (1),
Part of DEAF
491A-F (6
units)**

ITP 430
Ethics &
Special
Settings II
(3)*

Relationship Ethics

ITP 310
Professional Relationship
Ethics I (1)
*
410 Professional Relationship
Ethics II
(2) *

Notes:
4.
5.
6.

* Indicates that the students are required to take the course for their major.
** indicates that the student can choose to take one of the following courses for their program.
*** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DEAF 350
Principles of
Sign Language Interpretation (3)

37-1253 Introduction
to Interpreting (2)*

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

INT 101
Intro to
Interpreting (3)*

INTP
3500 The
Interpreting Profession
(2)*

INTP
2020: Introduction
to the Interpreting
Profession
(2) *

INTR 3346
Introduction to Interpreting
(3)

INTR 430
Introduction to Interpretation(4)*

Interpreting:
Introduction to
Interpreting

INT 325
Fundamentals
of Interpreting
(3)*
Interpreting I

DEAF 380
Sign Language Interpreting I (3)*

INTR 4330
Interpreting
1 (3)*

University
of Southern
University
Maine

Interpreting II

DEAF 381
Sign Language Interpreting II (3)*

Interpreting III

DEAF 420
Sign Language Interpreting III
(4)*

Interpreting: Theory

INTR 4330
Interpreting
2 (3)*

37-3304
Theory of
Interpretation (3)*

INTR 112
Theory
and Practice of Interpreting
(3)*

Notes:
7.
8.
9.

* Indicates that the students are required to take the course for their major.
** indicates that the student can choose to take one of the following courses for their program.
*** indicates that the student can take two out of the following courses

INTR 3344
Interpreting
Theory &
Process
(3)*

INTR 540
Principles
and Practice of
Translation(4)*

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

Advanced
Interpreting
Courses:
ASL/Eng
lish Interpreting

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

INTR 4382
Advanced
Interpreting
(3)*
37-1899
Directed
Study:
ASL/English Interpretation
(1)

37-3650
Topics in
ASL-English Interpretation
(1)

IITP 320
English-toASL Interpreting I
(3)*

ITP 420
English-toASL Interpreting II
(3)*

ITP 325
ASL-to-

INTP
4050:
ASL/English Interpreting I
(4)*

INTP
4060:
ASL/English Interpreting II
(4)*

INTP
3050:

LIN 331
ASL/English Interpreting (4) *

37-3898 Independent
Project:
ASL-English Interpretation
(1)

Consecutive Interpreting

37-3401
Consecutive Interpreting (3)*

English Interpreting I
(3)*

ASL and
English
Text
Analysis
(4)*

ITP 425
ASL-toEnglish-Interpreting
II (3)*

INTR 220
Introduction to
Consecutive Interpreting
SkillsDevelopment 1 (3)
*

INTP
3060:
ASL/English Translation (4)*

INT 664
Introduction to
Consecutive Interpretation (1)

INT 340
Interpret-

INTR 630
Principles
and Practices of
Consecutive Interpretation
(4)*

LIN 332
Consecutive
Interpreting
and
Deaf/Hearing Interpreter
Teams (3)*

INTR 321
Consecutive Interpreting
Skills Lab
1 (2)*

ing Interaction:
Translation and
Consecutive Interpretation (3)*

INTR 322
Consecutive Interpreting
Skills Lab
II (2)*
Discourse
Analysis

37-3403 Interpreting
Discourse
Genres (3)*

INTR 113
Discourse
Analysis
(3)*

INT 223
Interactive Discourse
Analysis
(3)*

37-3402
Advanced
Interpreting Analysis (3)*
Interpreting
ASL&
English

LIN 333 Interpreting:

Source Language ASL
(3)*

LIN 334Interpreting:
Source Language English (3)*
Interpreting Techniques/Sk
ills Development/Ana
lysis

37-2301 Interpreting
Techniques
(1)*

INTR 320
Interpreting Skills
Development 2
(3)*

INTR 211
Critical
Thinking
and Analysis Skills
for Interpreters
(3)*
Interpreting Texts
(All

ITP 220
Processing
Skills for
Interpreters
(3)*

ITP 480 Interactive
Interpreting
(3)*

INT 663
Introduction to
Processing
Skills for
Interpreting (1)

LIN 236 Not
yet Ready
for Prime
Time Interpreter (1

INTP
3510 Interpreting

Texts
Based Interpretation
Courses)

Inquiry
Texts (4)*

INTP
3515 Interpreting
Narrative
Texts (4)*

INTP
4510 Interpreting
Expository Texts
(4)*

INTP
4515 Interpreting
Persuasive
Texts (4)*

Sight
Translation

LIN 405
Sight Translation (3)

Simultaneous Interpretation

INTR 323
Simultaneous Interpreting
Skills Lab
I (2)*

INTR 425
Simultaneous Interpreting
Skills Lab
II (2)*

INTR 426
Simultaneous Interpreting
Skills Lab
III (2)*
Translation, including
ASLEnglish
and English-ASL

DEAF 370
American
Sign Language/English Translation (3)***

INT 665
Introduction to
Simultaneous Interpretation of
ASL
Monologues
(1)

INT 667
Introduction to
Simultaneous Interpretation of
English
Monologues(1)
INT 662
Introduction to
Translation (1)

INTR 636
Principles
and Practice of Simultaneous
Interpretation (4)*

INTR 732
Simultaneous Interpretation of
Discussions,
Speeches,
and Reports(4)*

Translation
courses
Transliterating

37-3404
Transliterating &
Educational Interpreting (3)*

INTR 4380
Advanced
Transliterating (3)*

INTR 3366
Voice to
Sign Interp/Transliterating
(3)*

INTR 3364
Sign to
Voice Interp/Trans
(3)*
Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

Specialized Areas of Interpreting:
Specialized Areas of Interpreting: misc.

DEAF 491AF Specialized
Areas of Sign
Language Interpreting (1),
Part of491 AF (6)**

Academic Interpreting

INTR 4384
Interpreting
Academic
Subjects
(3)*

Artistic
Interpreting

INTR 3350
Artistic Interpreting
(3)*

Business/Professional
Interpreting

INT 453
Interpreting Interaction:
Business-

Government
(3)*
Community Interpreting

INTR
440- Introduction
to Community Interpreting
(3)
INTR 441
Community Interpreting
Skill Development
1 (3)
INTR 442
Community Interpreting
Skill Development
2 (3)
INTR 443
Interpreting Via
Distance

Technologies (3)
Deaf Interpreting

DEAF 491A
Deaf Interpreting I (1),
Part of 491
A-F (6)**

DEAF 491B
Deaf Interpreting II (1),
Part of 491
A-F (6)**
Educational Interpreting

DEAF 491 E
– Educational
Interpreting
(1), Part of
491 A-F(6)**

37-3404
Transliterating &
Educational Interpreting (3)*

INTR 430
Interpreting in K12 (3)
INTR 431
K-12
Classroom
Environment
INTR 432
K-12 Interpreting

INT 443
Interpreting Interaction:
Education (3)*

INTP
4410: Educational
Interpreting (4) **

INTR 4346
Principles
of Educational Interpreting
(3)*

LIN 232 Introduction to
Educational
Interpreting
(3)

Skills Development
I (3)
INTR 433
K-12
Communication
Assessment (3)
INTR 434
K-12 Interpreting
Skills Development
II (3)
Healthcar
e Interpreting

Legal Interpreting

INTP
4310:
Healthcar
e Interpreting
(4)*
INTR 480
Overview
of Interpreting In
the Amer-

INT 680
Introduction to
Interpreting in
Legal

ican Judicial System (3)

INTR 481
Civil Litigation (3)

INTR482
Criminal
Law (4)

Settings,
Part 1 (1)

INT 681
Introduction to
Interpreting in
Legal
Settings,
Part II
(1)

INTR 483
Internship:
Skills Development
for Legal
Interpreters (4)
Medical
Interpreting

INT 344
Interpreting Interaction:
Medical
(3)*

Performance
Interpreting

Religious
Interpreting

DEAF 489/L
Introduction
to ASL
Translation of
Literary and
Artistic
Works/Creative Uses of
ASL (1/22)***

INTP
3550 Performance
Interpreting – Interpreting
for the
Theatre
(4)*
37-36033
Interpreting
in Religious Settings (3)

Notes:
10. * Indicates that the students are required to take the course for their major.
11. ** indicates that the student can choose to take one of the following courses for their program.
12. *** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

DEAF 484
Structure of
ASL (3)*

37-2253
Linguistics
of ASL
(3)*

INTR 111
ASL Linguistics
(3)*

ITP 390
Linguistics
and ASL I
(3)*

LIN 263
Introduction to
the
Structure
of ASL
(3)*

DEAF
2700 ASL
Linguistics (4)*

ASL 3020
ASL Linguistics
(2)

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

Linguistic Study
of ASL
ASL Linguistics

DEAF 485
Issues in
American
Sign Language (3)
Comparative Linguistics/Contrastive
Analysis
of ASL
and English

ITP 490
Linguistics
and ASL II
(3)*
INTR 210
ASL and
English
Contrastive Analysis (2)*

ASL 302
ASL Linguistics in
ASL (3)*

INTR 2344
Comparative Linguistics
(3)*

INTR 539
Comparative Linguistic
Analysis
for Interpreter (4)*

LIN 105
Contrastive
Analysis:
ASL and
English (3)*

Linguistics –
Misc.
Intro to
Linguistics

Language
& Linguistics
Courses

LING
1150 Introduction
to Language and
Linguistics (4)*
37-2302
Language
and Translation (3)*

LIN 101
Sign
Language
and Sign
Systems
(3)* (Required
for preadmission)

LIN 185
Language,
Mind, and
Society (3)*

LIN 310
Signs of
Language in
the Brain (3)
*

LIN 313
Syntax (3)*

LIN 422 A
Cognitive
Perspective
On Syntax
(3)*

Speech
Science,
including
anatomy/phys
iology

CD 410
Hearing Science (3)

Notes:
13. * Indicates that the students are required to take the course for their major.
14. ** indicates that the student can choose to take one of the following courses for their program.
15. *** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Misc.
Courses:

Education- Related
Courses

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine
LIN 425
Special Topics in
ASL/English Interpreting (3)

DEAF 406
The Deaf
Learner (3)

Intercultural
Communication

INTR 312
Intercultural
Communication
(3) *

Leadership

INTR 406
Leadership in Interpreting
(3)**

Multicultural/
Cultural
Issues

37-3204
Multicultural Issues
(3)*

INTR 311
Community and
Identity
(2) *

DST 311
Dynamics of
Oppression (3)*

Notes:
16. * Indicates that the students are required to take the course for their major.
17. ** indicates that the student can choose to take one of the following courses for their program.
18. *** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

DEAF 482
Practicum in
Sign Language Interpreting (3)**

37-3501 Interpreting
Practicum I
(4)*

INTR 492
Internship
for Interpreters
(3)*

ITP 470
Practicum
in Interpreting I
(3)*

INT 494
Senior
Internship (9)*

INTP
4995 Interpreting
Practicum
(4)*

INTP
4604: Internship
(4)*

INTR 4770
Internship
(7) *

INTR 734
Field Experience and
Seminar I
(4)*

LIN 435
Advanced
Interpreting
and Practicum I (6)*

INTR 735
Field Experience and
Seminar
(4)*

LIN 436
Practicum II
(6)

Practicum/Internship
Practicum

37-3502 Interpreting
Practicum
II (4)*

Observation/Supervision
(Interpreting)
(Move

ITP 495
Practicum
In Interpreting II
(12) *
INTR 330
Observation-Supervision
1 (2)*

INT 346
Discourse
and Field
Applications I
(3)*

this to Internship)

INTR 331
Observation-Supervision
2 (2)*

INTR 405
Supervision of Interpreting
Systems
(3)**
Other
Type of
Internship:

Seminar

Research:

INT 455
Discourse
and Field
Observations II
(3)*

DEAF 415
Deaf Studies
Community
Services (3)

LIN 413 Supervised
Mentoring
(3)

INT 492
Senior
Seminar
Project
and Portfolio (3)*

INTP
4210 Senior Seminar (2)*

Research/Ca
pstone/T
hesis

DEAF 497
Deaf Studies
Capstone (3)*

INTP
4940 Interpreting
Research
Practicum
(4)*

Portfolio:
Portfolio
Assessment

INTR 115
Portfolio
Assessment 1
(1)*
INTR 215
Portfolio
Assessment 2(1)
INTR
31*5 Portfolio Assessment
3 (1) *
INTR 415
Portfolio

INTR 3380
Intro to Interpreting
Research
(3)*

LIN 498 Introduction to
Language
research (3)

Assessment 4
(1)*

Notes:
19. * Indicates that the students are required to take the course for their major.
20. ** indicates that the student can choose to take one of the following courses for their program.
21. *** indicates that the student can take two out of the following courses

Courses
Offered:

California
State University,
Northridge

Columbia
College
Chicago

DOIT
(University of
Northern
Colorado)

Eastern
Kentucky
University

Gallaudet University

Northeastern University

St. Catherine University

Teaching
Interpreting:
Teaching
ASL/Sig
n Language

DEAF 436
Sign Language Teaching (3)

INT 660
Practical
Skills for
Interpreter
Educators (1)

Notes:
22. * Indicates that the students are required to take the course for their major.
23. ** indicates that the student can choose to take one of the following courses for their program.
24. *** indicates that the student can take two out of the following courses

University
of Arkansas, Little
Rock

University
of New
Hampshire
– Manchester

University
of Southern
University
Maine

